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- SCHOOLS OF FORT GAY-THOMPSON, WEST VIRGINIA
SPRING 1973

A report by the Bureau of Schocl Service, University of -
Kentucky, of information basic to evaluation of the
Fort Gay Elementary, Fort Gay High, and
Thompson Elementary schools of _
Wayne County, West Virginiak '

& This report is the initial step in the evaluation of a program
belng directed by the Fort Gay-Thompson School Communlty Council the

establishment of baseline data prerequisite to measurement of change

as expected for any longitudinal study of the’lnfluence'of a program,

~

Presented here, therefore, is information which the study team could _
: . | o . .
and felt it advisable to obtain ﬁorlappraisal of the effectiveness of

the three schools which are the concern of the Council.

g o .

At this point fin the shldy, itISeemed proper to use a,"drdgnet"
approach in gathering information. -That ie, whatever information
offered any reascnable 1i®1ihood ef becominéinseful in the evaluation
wes obtained as it was available. Accordingly, surveyéAwere.madé;of .
the typical phaseé of the-program generaiiy'regerded by.evaluation as
germane to eﬁalnationt | . I h “

—

1) Pupils-—enrollment trends, achievement levels, perceptions of
school. ' A ‘ J ' hw.
o 2) Staff-—qnalifications, experience, étc.; including'goale and needs
" as ?efceived‘by teachers,:and‘teaching.strategies and classroom
practices. . | .

3) Program--pattern of course bfferings and student services,

including extra-curricular programs.

. ’ A\

\ [} \
*Performed under contract w1th the Fort Gay-Thompson School

Community Council ]_O ‘
\ ' ’ | | |




4) School plants.and'facilities
5)- Pupil trahsportation

//fltyhese phases, ultimately, are not béingstreated separately,

e

the 1nterrelatlonsh1ps among the various phases belng regarded as

highly 1mportant. Alsc, the study of the community, being carried out

by DrT—Richard Comfort of Marshall University,.was regarded as germane

in cons1deratlon of the spec1al needs of students comlng ocut of the o

‘unique socio-economic background of the communlty.

Sources of InforLation
The Study team are in the‘debt of the students, teaching'and

adnlnlstratxve st\ffs of the Fort Gay-~ Thompson scheols for the1r

/

generous cooperati?n. 'AlaO, since the study required some records
i S

nnt.available in those schools,'thanks should go also to the,Wayne.
Céunty School Distrlct cent;al office staff|who provided attendance
and test—score_data hot only:for the three.schools but for the county
as a\whole, théreh§ ptrmitting some useful omparlsons to be made. The

support, too, of the School Communlty Councnl office staff, and of the

West V!rglnva Department of Education shou#d be recognlzed Thanks go

to all of these from the 'study team., f

_The study team attempted to interfére as little as possible\with
the routine operation of the schools. Slnce .the Fort Gay ngh School
'was due for accreditation rev1ew by the North Central Association of
Colleges and Schools, the'stuiy team, by special arrangement, served
as a visiting team to reviem the'staff self4study and reported .to the o

Association.~ It obtained useful information, thereby; for this report,

1L

1



conserving the time of the Fort Gey High.Scpool-staff,'since much of
the content of the accreditation reports wéi needed for this study in

any case.

Recommendatlons : ;

ThlS report was not 1ntended to produce recommendétions-—yet,

[(Sg
it was to present_the information in such form as to imply whatever

) the needs of the schools were. That is, it was not to be just a.

A . ’ -
' "jumble" of unorganized information without implications. Some of

A\ the writers, However, saw fit to set forth recommendations, bot

formally and at various points in presentlng information whlch mplled
[ Ky

needs. These we have left in the/repomt“r assuming that in a ijpse

a need stated at this point is a’"basellne" for evaluatlon purposes
: ' /
later, when needs now are combared po needs leter.

The actual recommendatiqnsE however,  should be regarded as

judgments, rather than as objective data. A recommendation repre-

sents, simply, the neeéd for a given action as perceived by the
writer--with no intent to.imbly that the specific recommendation

_& offered is the only way to deal with the‘need. The recommendation
\ _ \ ' ' . ' ‘
\, may be regarded as a grapuitous\VQontributtgn" made by the writer,

5,
N J

‘ . : N .
therefore, because %e felt that in\offering it he was interpreting .

\

. his observations more effectively: Vo !
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THE PUPILS OF FORT GAY-THOMPSON SCHOOLS

4

What are general population trends?

In the past decade Wayne.County; West Virginia, as is t&pical
of most Appalachian counties, has shown a continued decrease in total
2 porulation. lhe.l960 census showed_a_population of 38,977# -The 1970
" census showed 37,581 or al3 6 percent decrease. Moreover, the population
'of the age group 20 or under has fallen from 17,288 in 1960 to 15,030
in 1970, or a‘net loss of 2, 258 or 13-percent. f/

In James S. Brown 8 study, Southern Appalachian Populatlon Change,

I3

1960-1970: A First’ Look at' the 1970 Census, one finds a general popula—

tion decline in the Appalachlan region. Brown attributes the loss
primarily to the decline,in the coal mining industries, which in turn,
promoted high migration and a decline iu the natural increase of the-
population. This declineyinvthe natural’increase'of the populationiﬂ
has a.two-fold explanation. First, there has been a slight increase in

deaths, due to an increasing number of old .people in the population.
Secondly, there has been a decline in the birth rate caused by the out—
3

migration of large numbers of young people in the- child-producing age.
"Thus, Brown found that the areds of‘heaviest migration tended to have
the greatest decline in number of births. It is entirely reasonaole to

expect specific incidents to alter migratlon patterns in Wayne County.

V”Changes in employment opportunlties ‘and modification of the resource

base through highways, bridges,‘or dam construction, for instance, will

o~
f v

aimost certainly change the miyrationkpatternji The occurrence of wars

or other disasters and of unusual swings in business\activity would

change not only the nlgration pattern’ but also/ the bi_rth and death rate.

4
13
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What are puwpil population trends? .

Contrary to what er would expect from the general population

;

‘ trends,'the pupil popnlation of the Fort Gay-Thomp.on area has shown a -

-~

gradual, but steady, increase over the past decade. Pupil population

€

is shown for Thompson in Table l Fort Gay Elementary in Table 2, and
Fort Gay High in Table 3. This seeminglyvparadoxical development caused'
some sllght consternatlon until it was learned through 1nterviews with

the local re81dents that the construction of a dam in another sector

3
\

of wayne County was one reason for the growth. The people~being dis—

/
placed through the 1nundatlon of their homes by the dam construction

chose the area of Fort" Gay Thompson in wh1ch to relocate. Probable
reasons for this choice, accordlng to the 1nterv1eWee, were industry
in the Big Sandy Valley, farm land, and a similarity to their former.
sectlon of the coun'ty.i » . | . L

Tables 1, 2, and 3. show the population by grade, sex, retainees,,

and percent retained per school. Retainees‘are deleted in Table 3 be—

cause high school term repQrts do not show retention. The tables also
show the continual growth fron 1961 to 1971. |

“As can be seen from the above information,_the Fort Gay—Thompson
schools have shown a continual, although gradual, growth. Whether this

growth will contlnue, decline, or stabilize at its present level is a

.- matter- for conjecture.'”HOWever, on the basis of enrollments over the .
[ .
last four years it would be fairly safe to assume that the_enrollment has

stabilized.

- The enrollment by grade of the Fort Gay-Thompson attendance area

does not parallel the enrollment by grade at the nattonal level (see Graph

.

> | "14‘
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Table 1--Fort Gay ElementarY Enrollments

Grade . One .. Two ' Three Four Five _ Six
' K°) o o) o o )
(1] [+1] [\1] Q Q [\1]
= = = = = =
[7)] Ol (7] ol -0 o~ n 1 - n Ol [/} o -
=T 0 el (4] 7] —t (4] 0 ~ [+¢] %] r—t o w0 ~ [++] 7] Ll o
SERFE HEREE AR RAEREA ERCE N FR R
sar Sunamommon:mon:mon:mo--m
I61-62 24 1304 2 fl25 26 | 2 39 |19 [12 [l25 [34 {13 33 |36 | 6 lbo |37 h1 héa.
962-63 27 127 |10 Ji28 |32 | 1 J29 |34 |5 38 |23 15 30 |30 |13 32 J2 fa” hz2
363-64__ 33|31 | 4 fl26 |23 | 2 31 [31 |13 {38 {26 [t0 [26 |26 | 0 25 |28 |6 hus
d64-65 25|20 | 5 (33 |28 | 4 [29 {20 | 7 ll36 {26 |4 31026 | 1 32 28 |2 ka3
365-66- |33 137 | 7 1|20 {20 {10 |36 {39 |6 32 |31 |7 33 )28 |4 {35 28 112 hs1
366-67 36 128 | 4 [|30 |38 | 0 29 {21 |5 {31 |35 |7 {28 35| 0 33 |29 | 0 [373
367-68 36 (27| 7|[32 |32 | o |f36 42 |2 {30 |25 | 2 [36 39| 2 31 35 | 0 B99
36869 39 [44 j11 128 {27 | 5 35 |35 | 8 30 |37 [0 §33 (31 |0 26 |36 [0 fo1 |
169-70 33[43 | 736 |44 | 3 30 |26 | 0 37 |35 |2 §34 |37 | 1 {29 |34 |0 his
y70-71_ |47 36 |16 25 |38 | o 3 |38 [ 1 l29 {27 |0 [32{33| 0 ff24 |38 |0 koo
171-72 48|39 {12 ﬂ39 31 | 3 ks f38 | 1 "32 46 |0 Jl2s [27 ] o fl32 |33 [o Jurs
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Table 2--Thompson Elementary Enrollments
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Y

Grade One Two Three - " Four J Fife- Six 0
o ok |
O o o o Lo o .
z AN 2l 2 Rch R |
0l 2} Kol ] - ’ ] -~ 0 o w | Hg’am
7 I w — o v — o 7 — o n — o v | = o
, AR HE I HE R HE L B R
* Year Ao |2ll@a |0 |xkfm|O|x|md |0 | 2 lo &l |6 |& '
196i-62 15 |14 | 715 |aa Ji2 | 9 [s 76 |1l 5| 4] 114 {10 |2 p2al23
N \ - ” - /
. . . /
1962-63 17|15 61515 { ofhe |7 {208 {9 o8] 6|56 ]5 |2 Jt27 }19
1963-64 11113 | 318 {16 | 4 12 |12 | 3fs |8 jo frofjofloffe |5 o f3s] 7
“losh-es | 13|16 sl |1a | 2 e |17 [ 291373 [l16] & oflrx | 9 o |ig9 |10}
, (I ‘ B T 7
. 1965-66 1110 efliz| of 23| s |2frj2r |5 f 9] 7] ofie|e6]o jrszfn
196667 24117713 12 f11 | 4 13 {11 | 6 14 {16 | 1 J13/15] 010 |11 jo fie7 |14
" 1o67-68 - | 18] 16| 719 |16 | 6 16 |13 |12 fl19 |14 [ 4 f14 15| 0|15 |15, 0 [184 |16
156869 16|18 71611 | ofl2r Ju8 [ 1 flir i |1 gz 7| ofla |14 fo 175 5
oot (12|l iz ofus |7 1o f1e 3§ 85| 1fe |9 |0 fe7n
1970-71 21f12{10fl 7| 9of off 7|15 | off1a |10 | 2°f 1719 321 10 |1 J1s2 {11
1971-72 18| 13| s 17| 9 oﬂ 7190 n 5 |11 01[11 16| {27 J1s o jus | 78
| . .(
N v ) I
e J



o ~_Table 3 -%brt Gay High School Enrollments
;; Grade Seven H Eight " Nine "J '-Ten | Eleven Twelve
aldl@dflolalGlal2 (B loldlalall]lalnls ]
Slalafalalalzlalelalslaialsleizlnlg
Year Aol jm ok jim o ldllalo}e e o |x o |F
_1961-62__ |45 |45 |« :"51 59 |« |ug |4a |+ “f32 |a1 ¢ 30 |24 [+ f23 [30 f72
1962-63___| 64 | 45 wlas | so ls7 | far | 22 |35 st 23 lho1
1963-64 47 | 48 56 |45 ai |31 ] s |8 | [0 |36 'H17\ 33 |480
1964-65 - |38 | 48 47 |45 | |6 |43 42 |32 29 [40] |37 |29 |486
'1965-66. A 36 |46 49 (39 32|26 28 (34 [472
1966-67__-| 56 | 44 Has s | flar (a3 |31 |so 46 | 31 30 |24 [476
*1967-68 541 48 |. "54 40 47 140 33 {34 .2'9' 36 47 34 496 |
1968-69 | 50|54 |- u57' 46 51 |43 41 |35 32|28 24 |32 [493 " B
_;\,_1969,70‘ 60| 58 49} 50 51|47 44 |37 29130 |26 |22 |503 |
1970-71 | 43] 45| [f51]55 48 |48 50 |42 35 | 32 27 [24 |500
197170 | 46]'s55]  |ez ]38 49 |50 | |36 |42 _]43 37 32 |28 |u98]

_*High school term reports do not show retentions.

17




9 |

.GRAPH 1--Grades 1-12 Fort Gay- Thompson and- National Percentages
of Enrollment by Grade." |
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Bt The lst-grade enrollment is high both in Fort Gay-Thompson and
nationally. A decrease is noticed in both in the 2nd grade, however' it
is more pronounLed in the Fort Gay Thompson area. Both show an incﬂease
from 2nd to 3rd. Nationally from 3 to 4 remain stabLe.. At Fort Gay-

{rhompson there ia a‘decline. In the 5th grade Fort Gay Thompson rises

and the national percentage declines. Both rise in ‘the’ 6th at nearly

the same rate In the 7th Fort Gay-Thompson continues to ‘rise: and the - S

\

national ‘figure drops. From 8 to 9 shows an increase nationallyuand

; . N,
a decline at Fort .Gay-Thompson. From 9 through 12 both declin#-with‘

d

the decrease being more pronounced in the Fort Gay-Thompson enrollment.

district. i&; . R
These deviations from nktional averagé% could be the result of re-

.‘a, .
y y;

tention policies, patterns of migration, or dropout rates. Since enrollmentabﬂ

I

~in total have been comparatively stable,.having risen rather“steadily less

/

,than ZA per yFar during the last decade, the pile-up in early grades would
- ‘ appear to be because retentions are unusually high and the drop in high school‘
: years the result of dropouts. Retentions, of course, encourage dr0p outs. f‘ﬁ

This section of the report has described pupil reSponses to.
questions aimed at obta1n1ng some 1nsights into the quality of their
experience in the'schools. -Some of thetrebponses suggest redirection E

—wm~¢~u~»w--«Aof “program- strategies--without provid gwsubstantiveubase-Linewdatamfor;ntpg:zm

g e e e+ e e i e e =

later evaluation. They do, however, fmply the character of the program,
at least as perceived by students, so are included here. The data on

: " student perceptions of how intensely their assignments press them should
| provide objective evidence of change, however,\ghould the same data be

gathered from students later.

19




iHow do pupils coggare in achievement?

" Test data forvthe 3rd and 6th grades of the two elementary schools
:1n the Fort Gay- Thompson area were available for the school years 1970- 7l
and 1971-72. ‘A graphic comparison of the test results of the individual'
';school w1th the district as a whole and with West Virginia and national
averages will be presented
"At Thompson Elementary in the school year 1970~ 7l, the 3rd and
:6th grades were both below national,; state, and county averages in every>
Garea except math. In the 197l 72 school year, both grades scored below
county, state and national in every area. The disParity in the averages
L fgf | d1d not appear to increase from the 3rd to the 6th grade ‘as one would
; expect. /. _
At Fort Gay Elementary in the school year 1970- 71 the 3rd grade'
scored below the county, state, and national averages in all areas. HOWe
ever, the 6th grade was comparable to Wayne Connty in. reading, was above
the state in math matched the state in the battery composite, and above

Al

the state in baS1c skills. In the school year 1971- 72, the 3rd grade
.scored below the county, state, and national averages The 6th grade
l was above West Virginia, matched with Wayne County in reading and math
but below the county, state and national averages in the other areas.
R ; Aga1n, the d1spar1ty does not appear to increase as the students progress_
;\'” | hfthrough school. ' It would be difficult to draw any foregone conclusions

\' or make any broad generalizations about achievement from the limited data .

\ - presented however, the differences do appear s1gnificant ~ The above

\- . Rl el

described information is presented in graphic form.' Graphs 2 and 3

show test results for Thompson Elementary grades 3 and 6 l970 71.

-

' \\ . Graphs %4 and 5 present a profile of Thompson elementary' grades 3 and 6,
. , ‘ /
' 1971-72. Graphs 6 and 7 present results for Fort Gay Elementary 1970-71.

(raphs 8 and 9 plofile Fort Cay hlementary 1971 72

(NOTE: The 3raphs tnterpreting pupil achievement which follow were
provided by the supervisor of counse]ing services of the
:,Wayne County schools ) :

\
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* GRAPH 2--WAYNE COUNTY MEAN SCORES, 1971, STS EDUCATIONAL DEVELOPMENT SERIES
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R
2 3--WAYNE COUNTY MEAN SCORES, 1971, STS EDUCATIONAL DEVELOPMENT SERIES
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GRAPH 4--WAYNE COUNTY MEAN SCORES, 1972, STS EDUCATIONAL DEVELOPMENT SERIES
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GRAPH 5--WAYNE COUNTY MEAN SCORES 1972, STS EDUCATIONAL DEVELOPYENT SnRIES
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GRAPH 6--WAYNE COUNTY MEAN SCORES, 1971, STS EDUCATIONAL DEVELOPMENT SERIES
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(GRAPH 7--WAYNE COUNTY:MEAN SCORES, 1971, STS EDUCATIONAL DEVELOPMENT SERIES
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- GRAPH 8--WAYNE COUNTY }ﬁAN SCORES, 1972, STS EDUCATIONAL DEVELOPMENT SERIES
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GRAPH 9 --WAYNE COUNTY MEAN SCORES, 1972, STS EDUCATIONAL DEVELOPMENT SERIES
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. SCHOOL AS PERCEIVED BY THE STUDENTS OF
' .. FORT GAY-THOMPSON SCHOOLS
SPRING 1973

This séction of.ﬁhe repo?é'od the Forthay-Thompson, West Virginié,
schools‘is>based on infbrmation.prbﬁided by'pupils, gfades 9 through 12,
who were ;sked to report on simple formé what toqk place the day.béfore
dufing the entifé'school'day, from wﬁén théy left home for schadl to bed-

_ time th;t evening. As‘one.woul& expecé, the replies provide a very crude
picture indeed; they‘do, however, have a chéracter of directness and colér
‘that, we believé, has soﬁe yalue to ﬁhose who are concerned w}th how
students are motiVateé and whgflare the eéph#sés of the program in
gross terms. | L ‘ 3 ' v N

The feporﬁs‘from ér%des 5_£hr9ugh 8 Qere5gi§eh periodjﬁy—periqd
analygis; thosg 9 éﬁrough 12, anélyéis fo determine how many stqay pégiods’

- and.work aséié;men£s<appeaf;d in the schedules, wiéh no*éqpempt made to
‘classify a?tivities, since thg qpﬁ;sé offgrings werevdifferent.for each

_pupil. L . e

‘What happens in the school day of gradés 5-77

i}

‘Limitatidns‘of the procgdure are‘indicated'in the factltﬁat many
'children simply qute."studied_épelliﬁé" in the space prdvided for the
spelling period,. for instance, or "read" for the reading periqd-—rather
than Stating'that’tﬁey "copied words" o; "spe{}ed out loud," or "read to ?‘
the class by turns," etc. ’NeQertheless, the rQSults do-cénvey two -things

to us: S . . | oL oo

i) A general impression of what the eiperience of the school déy is

like to the child in his terms.. -
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2) Assurancé thgt thelschoolwdéy is. a planned experience (that
foréuities 6f scheduling have ndt left some youngsters with
/"empty" pfogtams--&ith peridd aftef.period’of:sgudy'hall,

for example).

The Bureau had used EhE_forms in two previous studies in
Kénthcky Appélachian school diSEricts of cultures éomgwhat comparable
to thatnof tﬁe'fqrt Gay afea. Soﬁe compérisons between the results i
wpuldi#ppear-interesting;h The table which follows provides such
éomparis;ns. . ’ , )
TABLE 4--CATEGORIZED REPORTS.OFIWHAT PUPILS, GRADES 5-7, DID DURING

SCHOOL DAY, FORT GAY AND THOMPSON SCHOOLS VS. TWO KENTUCKY
APPATACHIAN SCHOOL DISTRICTS, S

. . ‘ . ;
‘| Ft .. Gay-Thompson: Two Kgn;ucky'Appalaf :
Pupils, Grades 5-7 chian District Pupils,
' > . - Grades 5-7 -
Number % of .Tota}] Number % of Total
Reports Reports " Reports Reports.
Study or read or both 412 .32'1 : 306 24.6
Supervised study or B o
/. controlled drill or i .
< "exercise' (including : ;
' "workbook") 2 390 ' 30.4 392 ___31.5
Class discussion | 135 10.5 214 | 17.2
! o : . ‘ - . .
Writing something - S 113 8.8 45 3.6
'watched some pfogram o : :
or TV or film 87 6.8 98 7.9
S
Recited--gave report, [ _
etc, . 7 - 63 4.9 ~ 90 - 7.2
Used library - .| ' 42 | 3.3 16 1.3
_ "Nothing"--just "goofed : - :
- off," etc. 42 3.3 56 4.5
- Teacher read or. lectured * 1 0.0 27 2.2
Totals | iees 100.1° || 1264 100.0
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As may be noted, almost one third of the school day (on the

.baSis of the readable reports from the youngsters) is spend in study o

//

reading or both. A few reports indicated that the reading was "Silent"

or "oral,'" but most reports did not nmake the distinction. This cate-
gory out- ranked in emphasis what ‘the Kentucky pupils reported 32.1%°
. to 24.6%.. Both groups, however, repor ted closely equal emphasis upon

supervised study or controlled drill or exercise, 30.4% to 31.5%, al-

)

though a casual observation is that Fort Gay—Thompson pupils“gave the
'workbook more emphasis in this category than did the Kentucky sample._‘
Class discussion got less emphasis in. the Fort Gay-Thompson schools
than;it did in the Kentucky districts: '10.5% to 17.24, whereas __igingf'”‘
got more emphasis' 8.8% to 3. 64.

. The "nothing" category 1s, of course, of interest to those con=
cerned that the school day be one of some_challenge to the pupils.. It
is reportedrhere’fOr all periods ekcept,opening-or home-roomlperiods
which are- obviously all-purpose periods. when some pupils are sure to be
without anything specific to do except wait’, -While "nothing" was written
in ror some class periods (particularly spelling) it appeared more
frequently in periods designated'as "study.hall" or "study period,"

. By comparison to the Kentucky samples, the pupils of the Fort‘

. Gay—Thompson schools reported 1ESS,ld1en8853 It does appear that the

youngSters are kept coumaratively busy. (fhe distinction between being

T
oy

"busy" in an ahsorbing activity requiring the child to exercize his

[S

own creativity and self-direction and one patterned for him by the
.{ ‘ . H .
L teacher or a workbook is obviously important. _The reports did not,

however, provide information necessary to make such a distinction.be-

-~
i

~tween the two kinds of "busynéss." They do justify the observation

that, for grades 5 through 7 thé day seems rather full.).

N

Q ‘A‘-.'~L" o g SR 3-1 L ‘ ¢
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A general impression, impossible to'objectify, is that-the

reports mgde by the pupils indicate that school is a 'taken for
granted" routine which absorbs’ them in a matter-of- fact way school
being neither'the "adventure in learningﬁ which one would ideally

hope it;mightpbe.nor something against which ‘the young spirit rehels;'“
The low number: of "nothing"'or."justlgoofed off"\reports suggests
general acceptance of the pupil's role in.the school, Qn the other

llhand, the'absence of any reports of "first time"?experiences or

ﬁ

exciting events is a disappolntment for those who would like to see

v

children excited abqut learning.

How full is the school day for students of Eort.Gay Grades.9-12?

.One purpose of the surney.of activities of the school day as
perceived by the students was to check the possibility that by some
‘fortuity of schedullng some students were actually operating on incom-
plete schedules which left them "empty" for substantial portions of

the day.* It is clear from the reports that no such condition exists--

that, except for‘some.students released early for work assignments,
the school day is rather fully scheduled.for Fort Gay High School

students. Here is a tabulation which illustrates the point.



- 24
! TABLE 5--REPORTS OF STUDY HALLS, WORK ASSIGNMENTS AND REPORTS: OF
""NOTHING" (DURING STUDY HALL OR CLASS TIME) BY FORT GAY
STUDENTS,” GRADES 9-12

Grades

8 | 9”10 11 | 12 Total
Study halls reported: o s
None (0) 0 0] O 0 15 15
one (1) _ 32 15 | 13 18 23 101 :
. Two  (2) ) 0 01 1 7 8 "
" Study hall/P.E. , 2 0 13 3 0. 18
— T -
+ Work: Leaving : /'
school early 0 ° 0 C 1 0 8 9
WOfk'during or after . . /” P : e
school (NYC, etc.) 2 10| 6 ]. 11 6 35
| Work at home . ] 31 bz 22 [ 23l 9 98
. . ‘ - . /‘ . .
Did homework. - 55, | 22/] 51 36. 35 | 199
. . ) . / ) A
"Nothing" reports--
‘during class or _ - / : ' A
study hall ' -9 //0 2 10 : 4 25
No activity listed : : :
in tsome periods 2 {4 5 2 8 21
Total reports _ 1133 ] eal113 | 104 | 115 529

" L
. *In.one study the Bureau uncovered the fact that, through some
accident of scheduling, half the boys in a school were in study hall
half the1r school day--somethlng the staff had not realized. -

As tne table above_ehows, few equdencé-have more than one study
hall, and only juniors and seniors afe permitced to leave eariy for work--.
‘and work may reasonably be assumed to be a valuable experlence. (Note
that the number reportlng that they worked at home dec11ned toward the
12th grade.) Again, the-reports of "nothing"'were comparatively few. For
instance, in the prev1ous studies . in two Kentucky Appalachian dlstricts
. somewhat comparable to Ft.« Gay, the Bureau of School Service found that

IS
P

of a sampting of 119 high school students of grades 9-11, there were 45

Q | _ ' : f' | 36
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'repoftS'of "nothing" in the schedule Qhereas in Ft.'Gay, the entire
grade 8-12"group, of 292 who reported,‘indicated."nothing" only 25 times.
| ' ' N |

Summary obSérvations

2]

By the only-comp#risoﬁ availablea‘so far as the Bureau is;inférmed,
the Foft-Gay and  Thompson School students, soth~e1emgntary and high,
'geneféyly seem to have a-rathef completely scheduled school day with
séﬁething’going on iﬁ each period. 'This statement is not meant to sug-

‘geét.that all students are kepf Busy all of the time, or that what theyﬂ\
do i; exciting or chélleﬁging. "Unfortunateiy, the quality of whaf goes .
on in the schedule could not well be judged By the repdrtg provided by

- the students. In the eiementary chqols;'geading, supervised study;and
writing (including ébnsiderable ﬁse of workbooks) éppeaf to éef/major

emphasis--in comparison to the Kentucky samples, less emphasis upon

.discuésionJand recitation._'It is a”matteg'of judgment whether or not
these emphases afe‘well placed; cdnsidering pupil needg and backgroﬁn&s.
Offhand, the emphasis upon language debelopmént, writiﬁg'for instgﬁce,
would'appear well placed, considgring tﬁe proviﬁcial.character to the

. populationi* Whether or not the strategies (usé bf wo;kbooks, for
instance) for op;raﬁiona}izing such emphaégs are appropriate is a

' question mot answered in :his part of the- study.

. *Je would not disparage the language-patterns oﬁ ;hi comm;zity;

: e bonafide language, as valid as any other language.
;%Zi §e§§i2§:§ei uses the worg_"ﬁoped"‘for "helped," or writes:'"I done"
for "I did," he is not making a-qistake; he.is gxpressing himself inda
mode-appropriaté to his own culture--which is as mgch to bg rezpecte

as any other culture. If, however, he is to adapt to the broader
culture of the nation, he needs to' know the patterns of that larger
culture and learn to talk and write its language. :
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THE CHALLENGE OF THE FT. GAY HIGH SCHOOL PROGRAM
. '~ Spring 1973 \
A report of‘respénses of seniors to questions

regarding the quality of assignments they had
had during their high school cgreers.

-

This study (part of the Broader evalﬂgtion~of the Fort G;y'schools)
was aimed.at 6btaining from senior students at Fort Gay ﬁigh School
their_impressions of tﬁe_charaqter and quality of the assignments they
Vhad been given during théir years as high school students. Assumptions
were that:

1) Assignmeﬁts should étimulate the student's personal development,
should "stretch' him and give him some sense of achievement.
2) -Assignments should vary,-to-represent'the variety of

"assignmentsf which 1life de@ands of peoplé outside of school.

3) Assignments ﬁhichffit one student would<ngt necessarily.
fit another. A |
4)"Judgments made by students of their assignmenCSféze not

always valid in terms of ﬁhe‘purposgs ;eachers ﬁay have for

makiég thejassignments; nevefthe}esgj student perceptiohé |

should be.given(reasonabie'considérétidn.
5) An assignment challengés a st&dent to the d;gree that it is

difficult,but not too difficult for him to achieve ih some-

satisfying degree.

Most challenging versus greatest-waste assignments?

The students were asked to describe briefly the assignment
which had challenged them the'most, taught’ them the most, and given

them the greatest feeling of pride since they had been in high school.

Their responses are tabulated:

g... ' .. . _238 !
‘ . . o . 3




Aséignment | \.‘- .  Number, -
Term ("researéh"5 paper . ' _ 18
Autoimechaniés.(overhauling anlengine) . ' 4
Speeéh ‘ ;*f" N . : 3
Musical production : ' 3.
Businéss law decisién report 3.
Home economics prOjecE ‘ 2
Militar&-service draft ' : 2
None’ ' | ' ' -2
Algebra . , ' . | 1 |
Art | ‘ ? 1

' Bi;logy project - j C | 1

.,Bdokkeeping a;signment * ' 1~ '
Broadcasting log f : . ' - l‘
English o | _ i ' » , 1
Football ‘ ? o
Shorthand ' o - -1
Welding : - 1

~

Obviously, the term paper ranks high as an experiencé

'which generates challenge and pride in accomplishment %Or students.

Before one judges.the ;erm'paper'too generously, it should

be noted that its value is questionable for some studeﬁ;g; at least
5 ~ 50

as they judge. S 5 . 7,



S . 28 3
Students were asked to desﬁribe briefly an assignment which

represented, from their viewpoint, the greatest waste of time. Here A

-

were their responses:

| Assignment ‘ : :ﬁumber
Term paper : . - ) 3 . 11 ,
‘Ungraded or ﬁnevgluated aésignments o - .5 /\
Outlin;?g in history | v : . 5
English'reading.and book repofts . _ | 4
, Englisﬁ qp&‘Englishlgrammar o _— 3
- ..Sufvey of previqus year'é graduates_ ; ' | 3
\ None or no-reply . | : o = 3 N
Amy | - IR
lArt assignments‘ ) ) . é
\ wfitiﬁg_autobiographyc y . - | 2
. Chorus ¢ 1
Poetry ev;iuatioﬁ SR - ' 1
Pointleé; problem ‘ ‘ o i'
Leaﬁ-gathe;ing | . : | ‘” | 1 .
Shorthand .l”b_ '_‘. ; L _ 1

World geographyfassignmen& : , SRR

Initial aftitudes toward assignments?

It is genefally‘assumed that the initial aﬁt}tude a student
Haé toward .an assignment affects the outcome. If.the "race" he’is to
run is one.he faces eageriy; br even Wiﬁh a ﬁixtdre of eagerness and,
anxiety, he is more likely to perform well than if he drééds or fears

. o . . , . .
or sees no point to the assignment. Accordingly,.the students were—
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asked to report their beforehand feelings regarding both kinds of
assignments; the one which was the most challenge and the one which

"was the greatest waste. The responses were:

For the ‘ For the

Most Challenging Greatest-Waste
Assignment . Assignment
Enthusiastic 25" ) 7
"Just anothér assignmeng"'_" 5 9
S . Uneasy at the prospect ‘ -9 -1
| Dislikéd the whole idea 7 26
No response - 0 _ ' 3

.

A significant difference in-the attify&éé is obvious in the
abovevqéta. The ‘challenging assignment tépped:the initial enthusiasm
of the student; the opposite was true of the greatest-waste assignment.
It is to be notgd,vhowever, that.guch is ﬂot always the case. 'Some
assignmentS'initiaily dis}iked.beéame a challenge;'soﬁe ihitiall& iiked
turned out a waste.

A similar observ§§§9n,could be_aﬁplied by. comparing the kin&s
é;\;agignmeqf§/§EEE;;;; named as being a challenge to those they repofted .
as a waste: The term paper headed both lists, thouéh rather clearly a
winner over itself as a challenge as compared tora waste (18 to 11).
There is great éignificaqce fo the teacher in the fact that what
Lchallenges one student may defeat another; it suggests the model that:
teaching is bestlwhen it strikés a balanqe between over-guiding and

under-guiding the student. The teacher who "pushes the student in

over his depth" may teach him to "swim''--to achieve, to develop»seif
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confidenée, to learn to use his own'resourcesg or;zconversely, he may
"drown" hjm——ﬁay break any confidence he has in himselfé may méke him
dread and dislike the subject; or reinfofée his dependency upon others
or the teacher. .The wise teacher judges each sfudenf and guides (6r

helps, or encourages) jﬁst enough but not too much.

£l

Characteristics of two different assignments?

The students were asked to classify the two kinds|of assign-

" ments in terms of. their explicit-versus-general quality, the results

‘showing that the challenging assignment gave the student more latitude

for use of his own judgment and following his own interest, whereas

the greatest-waste assignment was more often classified as the more

"explicit. -Asked to classify the assignments into the three categories

belbw, the responses were:*

Challenging _ Greatest-Waste

Characteristics . . Assignment Assignment
" Do-it-this-way type.‘ 18 . 25

Clear problem type E 22 12

Exploration type 30 - 12

By length of time allowed for the assignment, the tendency
was for students to\report the challenging type as either medium or

long-range; whereas the greatest waste assignment was more frequently

‘.

called short or medium. Hefe is the tabulation: :
. ' Challenging Greatest-Waste

. Characteristics Assignment ' Assignment
 Due-at-once type 13 17

Mgdium,ranée (a2 week to
“less - than term) 27 ' 21

Long range (any time before : _
end of term) 24 : 10

*Some students characterized each assignment in more than one
category.’ : '
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Again, it is obvious that all étudé%ts do nog respond.alike
to assignments, though the medium and long-;e:m assignmenté appear
 to be more éhallenging. | ‘
The teacher'é role in determining whether of not an assignment
will be a challenge or be waéteful is not so clear, though the teacher's
. ]

being available as needed does appear to. be rélated ﬁo its cHallen e,

more' than -to its wastefulness. The tabulations‘were:

Character according to Challenging\ Greatest Waste
Teacher's role Assignment | "~ Assipnment

L 5 B

Teaéher-difected type-
(teacher explicit and
exact in specifying

each step of study) 21 _ ‘15
Teacher-a-close- ;

prompcer type , 19 19
Teacher available if. - -
needed type 24 12
Left-on-your-own type 15 22

This table must be interpreted with some restraint, for the
differences among the figures in the various categories are so small

that they may well be regarded as "accidental." It does appear likely

that the teacher-available-if-needed type is more supportive of the

assignment's becoming a challeﬁge whereas the left-on-your-own student

appears more likely to be "overcome" by his assignment. Again, the

proper balanceof help to the student seems crucial.
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After the-fact‘Judgments of assrgnments7

It seems psychdlogically sound' to note the p0551b111ty that

the attention given theiassignment after it ig done has much to do

with the student's JudgAent of 1ts value. ,(When one ''gets burned"
/
/ I
an experiencefhe 1earns/not to repeat it, if he dares somethlng and
’
gets fulfilling 1esu1ts, he learns to/repeat it. ) R }
)

Students w¢4; asked to report what happened to the two different
¢ . ’ “
klnds of a551gnments after they were de11vered “The responseé were{'

|

i

Ky . ! r ] N
Results of delivery - Challenging ~ Greatest Waste
of Assignment Assignment ° " Assignment

.Never got-'a grade for
the job and never found
out what the teacher : :
thought of it 6 . 32

Teacher returned ydur

work with a grade on .
it or told you grade, f
but nothing more 13 29

Teacher displayed or
reported work so others
would know of it, or used
it as an example before v
class . 24 15

Teacher wrote on ‘your paper
or conferred with you
about specific strengths
or weaknésses in the job
you had done and tried to
help you see what you had
done right or done wrong 39
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The relationship between how much the teacher prized ﬁhe student's
effort and how much the student felt the challenge of the assignment
is clearly gxpfessed in the above table; ‘the student obviously feels

.that running a race with no one looking or caring is an empty experience.
.‘/ ' :

How Qid studen:é work on assignments? k
Students were asked to report how they worked on the two
different assignments, in terms of how much they got help from others
. - >

or worked alone. Here are the responses:

. Chéllenging Greatest-Waste
How Student Worked Assignment . Assignment
t‘Worked_alone , 26 : " 17
Got suggestions but not
directions from others . .15 20 .
Workéﬁ as Egrt of committee
or "team,”|'but each got ‘ - .
credit sepanately 21 11
“~ Worked as part\of group or
"team" and all “shared in

credit or blame for results 19 ' 17

RN

Again, implications of results are not very clear, though a
plufality of challenging assignments were reported as having been:done

by the student working alone.

How pressing were assignments?

Oﬁe section of the interview séhedule used iﬂ the. study was
aimed at getting some measure .of how "intense" the school program was
as perceived by the individual student. The aiﬁ was to get answers

to such questions as these: Does the program press students unduly--

a°
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to produce a "rat race" in which there is no time to relish zestful
experiences which the school should provide for youth? Or does it
S1mply let the student drift, with little challenge or purpose, the

day empty of much that 1s satisfying now or in the future°' Or is it

"just r1ght":' stimulating but not demanding too much,_the student

.urgedronubut{not~harried to distraction. The "ideal"\implied here is

to have the student placed "on his nettle" but not to make life one

round of emergencies. The assumption is that the student should have =

experience in being forced to ''rise to the occasion" but also that he needs

.tlme to integrate his learnings and make.sense out of his experiences

as he goes along.

Students were asked to indicate pressure upon them for school

work by ;hecking in categories reported as follows:

“ 7 checked: . ‘"Really too easy~--and the school day is too
long and boring because I am not really busy
much of the time."

8“checkedt "Too eas&—-but‘there is so much of it that

although I am bored, I need. .all the time I
have to get it done.'

o 24 checked: ’ "Hard; but not too hard--and the time allowed
~ . ©  meé is about right."
5 checked: "Too hard--so I need ‘more time and the school

day is usually too short for me to get every-
thing done as I would like."

2 checked: - "Too hard~-and giving me more time would not
make much difference because I could not do
it anyway.'

A graph of these'responses,would look thus:
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24
Hard=--But
o, 8 Not Too
7 Too Easy--But
Too Eagv. Need Time - Hard 5 4
00 Rasy-= | Allowed ' ' Too Hard--Da 2
Boring . ' About Right Too’ Shgrt Y
N ‘ Too Hard--
oo Time No
Factor

While the program appears to be applying about the right
"pressure" for most: students, it is obviously not involving many with
any unpleasant intensity--more finding it too easy than too difficult.

It may be worth suggesting that youth are not always ready to
'express their value for school it has long been a characteristic of
youth culture to complain that school is both hard and boring; it is
not popular for most students among'their.peers‘to declare deep con-
cern for academic achievement or recommend "more of it." It must he
noted, hohever, that the respondents were nearing their high school
graduation and that an appeal‘had been made to them to respond in terms
which.would help improve the program.though improvements would.not
affect them. |

In any case, another question, aimed at;the same measurment,
was used. This one was asked on the assumption that the time of the
interview would be a reasonably typical sample of\their experience

.any -other school day. They were asked-to check descriptions.of

their positions relative to class assignments at the time of the
interviews: Their responses did indicate that, at least as of then,
thcy were not being prcssed. They indicated that in their class

! .
assignments at the moment, they were:
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13--well ahead in everything and no worfy about keeping up.

21--just fairly well up-to-date in most assignmegtsz . //
4--barely keeping up by working pretty hard. /
1--getting desperately behind but hope to catch up by
hard work and some luck. S
4--Hope1essiy behind--will never catch up. \\\\
A graph of these responses looks so: . ‘
' 21
Just fairly
13 well up-to- o .
Well ahead in . _ 4 4
everything and date in most Barely keeping L Hopelessly
not worried about assignments up: by hard work | Behind, but] Behind
keeping up ‘ ' : hope to

, catch up

Again, the pace seemed about right for most of them, but a

v

sizeable group reported they were well ahead and felt no pressure,
while only a few found it difficult to keép up. IE wduld appear that
some students'are,noé beipg "étretched" Sy the responsibilities the
school places upon theﬁ--;hough a féw.do appear to be‘more than
"sgretched." It seems likely that the schéol provi&eﬁu;hréasqnable

' pace for the great numbér; it seems likely also, however,. that there

arg~more'who are‘being'allowed to drift lazily than there are who . -,
are being pfessed unduly. o - !
r. i
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.

There were some slight differences, as might he expected, be-
tween the responses of those who indicated they anticipated going on
to college and those who did not. (Only ldqof the 46 who provided .
responses.were in this group ) ’

. Eight of the ten selected the term paper as the most challeng-
ing assignment ~--whereas only tem of the 36 who—had not indicated they
might go to college named the term- paper. There are_apparently,’

- however, term papers and term papers. Four of the ten_;n the college-
.- anticipating'group who named the term paper as most challenging also
named "term paper'" as their greatest-waste assignment, two gﬁ them
explaining that it"repeated what they had already‘learned to do.

It does appear reasonable to assume that the "research' paper, which

is one of the‘experiences presumed to be moat.demanding of the skills
required for college success, 1is more'likely.to\challenge the academic;
ally inclined, at least the first time, than it is_others..

It would follow that review should be.made of the "repertoire"
of assignments the program prouides to consider whether or not it has
a broad enough range of different kinds of ass1gnments to challenge not

-

only the.non-college-oriented students but to provide more varied exper--
iences for\the college prospects. Two of the‘non-college-oriented group
who had named a term paper as the most challenge also listed another term
paper as the greatest waste of time~~further reinforcing the idea that
a wider repertoire of medium- and long-range.assignments may be needed _

. to stimulate students to broader growth.

. Are the college-oriented challenged mote, or less; than are.

others? Some hint of the answers it was thought, might emerge from
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, examination of the responges regarding‘pressurés'on students generally.

Actuélly, however, no clear\differences emerged. - ; : “
. . . ) |
‘Here is how they "stack up' in their responses to the "pressure”.

- questions:
.

v

College 'Nbﬁ-College
Oriented . Orientgd

Really'goo easy 1 6
Toc easy, but too much k

of the work 5
Hard, but not too hardi 21
Tbo_hérd—-éime.too shorf T2 ."’ '3 .
Too ha?d——hopeless - o i ' 1
Number ‘in groué | ,' . iO ' ' 36

Archi-squarF test for differenée; in the two pattérns showi
i« that the pressures as perceivéd.;y the collegé—oriented group do not
differ éigﬁifiéantly from those-perceived by the others, though it iq“
generélly éssumed tpat the college-oriente@ student is more 1ikeiy=

- , " » ]
_than the otper to be more%éighly motivated academically.
. 3 > _

J

b

S;'what?
The sehiqugroup is cogparatiygly small so that generalizations
about ‘them are at best hazardoﬁs. .It'aﬁpears, however, that the English .
., deparﬁment has.p;ovided the greatesg proportion of the assignments which
havetchallenged students--but also a sizeablé plurality of those which
are vieweé by the sfﬁdént as a wasted experi;nce, partly because they
(tﬁe "researcﬁ" paper) repeat some of the same experiences "used up"

already.

§
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It would seem, therefore, that teachers need to provide more variety '
in the way of longer-range and 1arger—magnitude projects for‘individual
students, projects which do "stretch" the students' abilities in various
ways--even as life cha11enges in variousiways. An automechanic's assign-
ment-~to overhaul an engine--drew thé "challenge" for four boys. A -

-

course in business law, which appears to have required the student to make
some kinds of choices'in arriving at a decision (called "business'iaw
decision") provided an assignﬁent.whichlthree credited as a cha11enge,.

as did some speech assignments and a musical performance which must have
involved some creativity and'organizational skill in its production.

Now these kinds of assignments, which difrer'in”many ways from
esch other and from the "research" paper, are'alike in that'they appear
to have absorbed the student“in something which, for a time, kept him
"“on his mettie.f Such experience fosters self-confidence, resourceful-
ness, creativity, reSpondibility,'and tenacity of purpose, qualities

T
‘which are at a premium~whether one be a.scholar or a piumber.' The need
appears to be here that teachers. in all subject areas seek.to enlarge
the repertoire of assignments to generate student development in such
' waYs--including the English departnent which, more than others, currently

appears.to be cha11enging,-with,'primarily, one Eind of assignment, the
“"research' paper. (The'"researc "' paper, by the way, is very versatile,
and certainly cou'd be used by other departments with latitude to permit
the student to make many choices, including the topic, for himself.)

_The variety should include opportunities for the student to use his own

imagination in use of his: hands and senses, as well as his cognitive

powers, to work with others both in leadlng and in following), in

51



) 40 !
' executing imposed as well as helf—chéhen tasks,.iﬁ planning?‘anq in -
feeling the_ﬁeight of résponsibility and blame--for these‘are eiﬁeri—
| . .
ecnes which tax the-séudent's capacity Fo_cope.with life in school: and

~ |

out.- Somé'cha}lenging assignments are more appropriate in certain
“subject areas than in 6thers, but all departmeﬁts have po;sibilities for
enlarging the reﬁertoire of roleé iﬁ whiéh'the student may be cast,

roles relevant to his real life.needs'énd, often, hiﬁ immediate interests.
There is é neea, therefore, ﬁhat each department counsel together in
'planning assignment; (projects, programé, e*hiﬁits,'demonatrationb, e
‘Iexperiments,ninvestigat{ons, position papers, reports, models, clothing
making, art or music compositioﬁs, surQeys,,ppec;mgﬁ_collections,
cregtive writings and dramatic or spéech presentations of various sorés).
The radio bfoadcgét facilities open many fossibil}ties, and thé emphasis
which appears tb be given-music-—i.e;,_;hé.muéicalé which seniors |
reported--offer opportunities. Also "feamﬁ and committee assignments,
.Yﬁich help the student to ‘get'along‘with others ynder the stress of

the impgrfecfions which characterize human organization, should noﬁ be

. .

overlooked. Some of such assignments aq.these,'obvioualy, are already

being provided.
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. THE STAFFS OF THE FORT GAY-THOMPSON SCHOOLS

What is the ;omPOSitioﬁ of the staff?

The pfofessional staff of the.ﬁhree scbools of Fort Gay con-
sists of 62 indiviauals ranging in age from their early 20's to their
mid-60's and in experience from one year to 41 years. Professio 1
preparation and personal background vary over a widé range;makingaz?\g
ﬁnwise.to attemptlfo form any broa& generalizations about the group as

" an eﬁtity.' Table i illustrates the various categéries of instructional
and profeésional personnél in the three schools. There ;ré no magic

=3 formulae for determining the ideal. composition of a profgssional staff,
b9t imbalanceg in some.aréas can often cause‘serious problems in the

s staffing of schools.

TABLE 1--DISTRIBUTION OF INSTRUCTIONAL PERSONNEL IN FORT GAY SCHOOLé

A

\ Position Number

Princ&pal o ' 3 e

Assistant Prinéipal _ 1

.Régulaf Elementary Teachers o 27

Regular Secondary Te;chers ' . 20 N
Sﬁecial Education Teachers. 3 . 3 .
Vocational Education Teachers ’ &

Guidance Counselor | | 1

Librarian ' ) ) -1

Driver Education Teachers ’ 2

Source: Office of Superintendent, Wayne County, West Virginia.
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Sex distriﬁution?
| ft has been chafacteris£ic of-Ameriéan schools to have'an
imbalance of female over male teachéré,‘especiallyAat theielementary
schqol 1eve1. In the primar&-grades,'the "mother touch'" of the female
is‘prob;£1y desirable; but a; cﬂildren grow, . they need a balance of
relationships with teachers of each sex. Boys-and gir;s, at théwuﬁﬁer
elementafy and secondary levels,requife contact wi;h'both men and
women'as_they develop their\own'perceptioné of behavior,_personaiity,
characterisgics and intérests.- Boys, especia11§; need a ﬁalé_model to
emulate if theyiate to devélop positive a;titudes toward school.
During the past four_years, the women teachers bave outnu;bered
_men teachers Ey approximately 9 to 1 at Fort Gay Element;ry and
Thompson Elementary schools. The balance bet&een men and women at
Fort Gay High School has been adequate during the -same period with
approximately a 50-50 ratio of male and female teachers. Steps shouid
be taken to see th#t more well-qualified men are employed to teach“at

the two elementary schools.

Age distribution?

-

Though age may not be a significant factor in teaching competence
any more than it is a factor in competence in any other profession,
problems may drise related to the minimum and maximum agés at which
one may enter and must leaQe ﬁeéching.

IEven more important thgn age, per sé,lis the distribution of
ages within the teaching staff. Problems of program stability and

continuity are dependent upon balance within the teaching staff. The

-
optimally desirable condition is to see approximately the same percentage

o4
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of teachers at each of the major age levels within the school system.

Then, a relatively smooth and continuous flow of teachers thfough the

v '

school syétem exists, and recruitment, placement, in-service deve}pp-
N : o
ment and retirement procedures caﬁ be accomplished on a better balanced
basis with less deleterious influences upon the instructional program.
The age distribgfion of personnel in the Fort Gay schools
presented in Chart 1 clearly illustrates that tw; rather distinct groups
constitute the bulk sf the professional staff. .The larger group might
be characterized by youth, relatively little pr;fessional experience
and a short-term commifmenp to thg échool system; The se;ond group
might be viewed as somewhat more mature and more 1ikeiy to have family
‘ties in the region,.considéFable experience in the local schools and-
e#peetations of continuingAés'teachers in Wayné County until retirement.

CHART 1--AGES OF PROFESSIONAL STAFF. . . :
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"Fully 50 percent of the staff are under 30 years of age, 15 percent are
between 30 and .40, and 35 percent are over 40, Thus, the professional
staff of the Fort Gay‘schools woeld be seen as'exceptionally young on
the whole eveh though there is a censiderable number of teachers
(approkimately 20 perceﬁt) within 10 years of retirement.

The shortage of‘men teachers at the upper age levels indicates
that few males commit themselves to a career inbﬁhe Fort Gay schools.
Over 85 percent of the male teachers in the three schools are under
40 years of age. Tﬁis suggests that youné men’ may fin&‘local ealaries,
working conditions, or the oﬁportenities.for advancement inadequate»and
either leave Ehe‘profession'or move to‘a new system at a time when they. .

may be fiearing their full professional potential.

Staff stability?

Tﬁe quality of the educational program of -a sehoql syetem can
often be meesured in terms of'the percentage oftteachers leaving the
school eyetem annually§ ﬁhen tﬁe_turnoVer in teacher assignment is
large an inevitabie by-product is a loss'iﬁ over-ali quality of the
inétructional]program; regardlese of tbe central core of competent
and dedicated teachers who choose to remaie'in Fhe scﬁeols;

Data freﬁ the eentral office of Wayne County schools indicate
that over the past tﬁree years tﬁete has been a developing trend of
higher teachee turnover in the Fert Gay schools. The attriﬁion rete
of éeaqbers for the three schools has risen from 11.8% at the Beginning
of the 1970-71 school year to 27.4% the next year and to 32.7% for the
1972-73 academic year. The folloying table illustrates teacher turn-

\

over for the past three years for ea@h school:
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TABLE 2--NUMBER AND PERCENTAGE OF TEACHERS EMPLOYED IN PREVIOUS

YEAR WHO DID NOT RETURN FOR THE YEAR INDICATED ’
Fort Gay Thompson .. Fort Gay _ :
Elem. : Elem. H. S. . Total
NOT-w. % No. % No. % No. %
1970-71 2 125 1 143 3 11.1 6 11.8
1971-72 4 25.0 3 37.5 7 25.9 14 27.4
1972-73 7 35.0 3 33.3 9 30.3 19 32.7

)

Though a certain amount of turnover is to be expecté&, and is
in some instances desirable, thereiseems to Ee_autrend &éveloping in
the séhoéls of Fort Gay that Qhreafens.thé stability,an& continu;ty
of fhe instructional program. It seems, imperative, thég; that’the‘

Whyne County Schools plan selection and retention policies which will

reduce sharply the turnover ofiprofeésional personnel,

Profeséional preparation?
Tho;gh'theré e#iétg no eas& system for‘identifying and_measqring
professional competency in educagion;lprofessioﬁal prepératioﬁ of a
' teaching staff provides to some e#ﬁéh;\a.quéhtitative méa;ure of over-
all quality; One must beér\in mind, theVer,‘that the professiohal

preparation of an iﬁdividual teacher--whether high or low--in no way

‘guarantees the performance of that teacher. For overall instructional
! e _

evaluation, however,-these'critéria\serve as relatively accurate indi-
. ' N N
cations of the competence of the teaching staff.

\

Data on the educational backgrouﬁqs of Fort Gay teachers were
obtained from personnel rec6¥&s in the offfﬁs of the assistant superin-

‘tendent.--It can be seen from Table 3 that a %hjority (747) of the
’ . \\

teachers hold a bachelor's degree, while 12.5% hold a master's degree

_ \
5( . | .\
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or above. Five teachers hold less than a bachelor;s degree. . Two

6f the five, héwever; héye taught for'35“and,41 &ears fespectively, and
Fhe remaining three are currently workingﬁtoward'completion of course
work for a bachelor's degree. - | .

TABLE 3--PROFESSIONAL PREPARATTON OF TEACHERS IN THE FORT GAY-
‘ THOMPSON SCHOOLS

ievel of Training Number Percent
Doctors.LDegree : ' '\ o - 0.6 - :
Masteré Degree + 30.hoﬁrs : 3 : 4.84

* Masters Degree R . 5 - ' 8.06 ,
.Bacheloré Degree . o 46 . | 74.20

) ‘Less thén»ﬁachelors Degree 5 1 ) 8.06 o .
OtherJ(Erade énd industrial »

certificate based on exper.) -3 i _ 4.84

Total . . 62 100.00

Teaching experience?

Inforﬁation.regarding tﬁé number of years of teaching experi-
ence heLa by the professional staff of the Fort Gay schéols was obtained
from a questionnaire submitted to the teachers. The,perceﬁtage of
teachérs.indica;ing given number of years eiperiencg is bresented.in
Chart 2.

A school system should attempt to provideva balance of experienced
and inexperiénced teachers by broviding a steady influx of new teachers
just entering the profession into the ranks of an established cadre of

experienced carcer teachers.:

58 -
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CHART 2--YEARS OF PROFESSIONAL EXPERIENCE OF
- THE STAFF OF THE FORT GAY SCHOOLS
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Years of Experience °

The data in Chart 2 indicate a reasonable balance between

experienced and inexperienced.teachers_in the Fort Gay schools. Some

<«

consideration slhould be given, however, for increasing the holding
power of the school system, for even though approximately 42 percent

. . ) 4 ' ' :
.of the staff havemore than 10 years of teaching experience, 60 percent

of that number are very hear .retirement age and will have to be re-

"

placed within the next few years.

Are assignments appropriate? - : .

ihe level and degree of professional study along do not predict
and guarantee ‘-teaching success. If improﬁérly placed and uﬁilized,
even the best -prepared teacher may produce negligible or even nggatiye
results. Therefore, it was necessary'to secﬁre data ﬁhich indicate
whether teachers’in the Fort Gay schools are given teaching assignments
within the éreé of their major professional preparation.. Table 4
reporté data.on thé.assignments of clementary and secondary school

" teachers in relation to their major undergraduate program of prepara-

tion. - o 6&)
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N

TABLE 4--TEACHING ASSIGNMENT OF FORT GAY TEACHERS AS RELATED TO
‘ ' COLLEGE MAJOR . ,

'Elémenta:y Teachers || Secondary Teaghefs
. No. Res-| Assignment {| No. Res- Assignment
ponding in .major - || ponding * in major
" . -area o area
Yes | No : Yes No
.Agricultural Educ. - g . 1 1
Are | | L R I T
Biology ‘ | 2 | 2
Business Educ. - | f 1 “ 1 . 2 2
Early Childhood Educ. 2 2
Elementary Educ. 13- 13 2 , 2
English i 1| 1 3 2 |1
| Geography - | 1 1 1 b 1
Health; .E, 2 2 || 1 1
Home .Economics | . 1 ‘ 1.
Library Science ' ' 1 ‘ 1
M;thgmaticsn _ a 3 .3
Music Educ. . 1 1 2 2
Physical Science . ' ‘ P 1 1
Social Studies I N 2 .| 2
jSpanish r = - : 1 _ 1
Special hduc; ‘ : 1- : 1 | -
. Vocational Home Eé. | 1 . 1

These data indicate that some teachers are inappropriately
assigned, especially in the two elementary schoolg. According to
records in the office of the superintendént, however, all teachers
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are certified in the subjects in which they are teaching, although

they may not behteaching in their major field,

Professional association membership ?

‘ One measure of the initiative and dedication of teachers that
indicates the degree.to”yhich the;fassume responsibility and leadefship,
is indicated by affiliation with professional assoeiations to advance
the cause and quality of teachinq. “Since profe551onal assoctatlons
assist members to become better quallfled, to broaden their attitudes
and understandings of basic teaching principles; ‘the teacher who be-
comes an active member of a professional asseciation is more iikely to
become an exceptlonal teacher than 1s the one who makes no érofe551ona]
assoc1at10nal afflllat;on. 4 ) B R
Table»S'iilustrates the professional association membership

of' the Fort Gay teachers. .

TABLE 5--MEMBERSHIP OF FORT CAY TEACHERS IN PROFESSIONAL EDUCATION,
ASSOCIATIONS 1972-73

Professional‘Association ' Number . '}ercent
National Education Assoeiation 27 _ 54

West Va. Educetion Association .35 : . 70.

CTA - 8 . 16, .
WCEA | | ' 6 i qp
ACT ‘ o ; 7 S 14

Other, Misc. 12 ‘ 24

Number responding = 50.
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| The data reveal a éubsﬁantial deficiency of teachers in ‘the
Fort Gay schools in regard.to ﬁrofessional association membership.
Only 70 percent of those responding are affiliated with their state
association; while dnly 54 pefcent maintain membership in thé national
professional aSsociation.' These extremely low percentages o? partici-

pation and membership reveal a regretable lack of professional concern

on the part of ‘the teachers in the Fort Gay schools.

“Teacher 1load?

PN

Reguléf class teachers in the Fort Gay schools report c}ass
sizeé from 8 to 40.pupils,.bdt class siz2 is typically froml23 to 27.
Total enrollment'for regular teachers in thé departmentalized*programs
ranged from 95 to 180, with thé typical class load being in the range
of 133—138.. Reguiér elementary teachers report ciasslsizés from 15 to
35 with the typical‘class'size ranging'from.24 to 28. Class size in
fhe Fort Gay schools does not éeem to preéent a major problem at the
present tiﬁe.' ’

The length of the work week fér.téachers is frequéntly cited as
being sgbstantially mofe than tﬁe compulsofy'time spent in the school
settihg. Teache;s in the Fort Ga& schools report a.ﬁedian'nuﬁber.of
‘hours devoted.to school responsibilities in the range of 50-54 hours.

. Table 6 iilustrates the number of ho;;s spent by professional personnel
‘on school ;esponsibilities. ‘
It has been the trend.in recent yéars for teacherg to be given

.some period of time during the .day when they are free from pupil re-

sponsibilities in order that they may plan lessons, secure materials,

etc. The teachers in the Fort Cay High .School have such a, planning

62
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period in their schedule, but the elemgntarylschOOI teachers in Fort
Gay schools have no such time for planning. This is a-deficiency

.which should be corrected at the earliest opportunity..
TABLE 6--RESPONSE or PROFESSIONAL PERSONNEL ON NUMBER OF HOURS SPENT
PER WEEK ON SCHOOL RLSPOVSIBILITIES

\
A\

\\
\

Hours ' - Nu%bgr‘ l ' Percent
404 . 12 ” .‘ 214
45 -49 ‘ '_ T 23. 2
50-54 14 . 25.0 .
55-59 s o 8.9
60-64 9 TR
65-69 - 2 | 3.6
©.70-74 v T1.8
75-79 ‘ 0 " .~ __0.0
No. fesponding, . 56 | : 100.0

Support personnel?

The'geachers‘in.thelthree schools were asged,l"To what éxtent
are thé servicésfof the following support personnel availaﬁle to you
in your work?" TheiP answers are tabulated En Table 7.

It can be séen_that most .feachers feel that supervising suppdrt .
pefsonnel are adequate as are remgdial.reading and speech specialists.
?he availabilitf'of visiting teachers and social workers was viewéd
by most teachers as non-existent. There was some Qisagreement concern-
ing other services. The disparity in consensus cqﬁcerning the- avail-
ability of guidance counselors andﬂgchool 1ibrarianéiis primarily be-

' cause of the lack of each of these services in the elementary schools.

63
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TABLE 7--RATING BY FORT GAY TEACHERS OF SERViCES OF SUPPORT PERSONNEL

Non-Existent "  Poor Adequate

‘Elem. or Sec. Supervisors 3  4 : 2 - 43
Subject Area Supervisors ’ 2 5 41:
Guidaﬁce Counseloré o 20 1 26°
School Psychologist o 14. » 17 . ©o 18 ‘
Visiting Teacher . 36 | . 5 | 4 -
School Social Worker 24 11 - 9

" School Nurse . : 19 ’ 10 IR 18 -
School Librarian ' .20 1 - 25
Remedia} Reading Specialist 1 3 44
Spgech Therapist ; ' 10 : 7 33g

J

Thé.respohses of teachers indicéte a need for Visitiné teacher:
and social worker services for the local schools. Provision.should.be
made for librarians at the elementary'échools on eithefha part-time
or full-time basis and guidance services should be extended downward
‘inpo tPe elementary gradés. |
Salaries? )

The éalary schedule for teachers in the Fort Gay schools ig
based.on 1Q levels of training ranging from a third-class permitlto,a
masters degree plus 30 semester houré. " Increment steps for degree

t teachers range from a maximum of 13 for teachers with a bachelors
degree' to 19 for those poésessing an MA + 30. The monthly entry salary for

teachers with a bachelors degree was 9641 90 during the 1972-73 school

year, and §705. 70 for first-year teachers w1th a masters degree.

61 ,
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ERIC

Aruitoxt provided by Eic:

-

s
Increments from one levél.gf experience to the next are $129 yearly
for every classification level.

The average annual teacher!s saiaryvin the three schoéls is
$7,059, 1This'compares with an average'salax§/of $8,183_for tbe_Staté
of West‘Virginiava; a\whole and a"natiqnal average sala;y of $10,114.

Several improvements sho;ld be made in the Fort Gay salary

schedule if the schools are to attract and retain the careet teachers

necessary to operate'é quality educational prog{am. Entry salaries

.must be increased to make possible the recruitment of top prospects

1 .
from teacher training institutions. Adjustméné in entry salaries and

salary increments are critical if more men teachers are to be employed.

Advanced training should be given greater_re;ognitiqﬁ in salary deter-
minatiop. Increment; for work beyond the bachelor's degree must be,
large enough to mgke advanced training an’élternatiye to non-school
employmeng as a means_of'meeting family financial obligations. Sucﬁ

increnents are necessary if the Fort Gay schools are to retain a larger

percentage of staff members with leadership potential.

.

" Insurance and other benefits?

&

Sick leave iﬁ the Wayne County School is earmed at the rate of
15 days per year and is accumulative to 60 dAys.

Regulations concerning maternity leave require only that a

, .

statemenﬁ\from a physician be presented by the teacher indicating the

date at wh;hg\the doctor recommends that leave begin. The teacher may

"also return ta\ber duty upon presenting a statement by her doctor.

A teacher may take a leave of absence for advanced study, f11
health, etc., without pay, for not more than one year nor less than

one semester.

6o
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Aruitoxt provided by Eic:
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All instructional personnel arec :equireq to become members
of the State Teacher Retirement System. A perceﬁtage of the teacher's
salary matched by an equal amount by thg state is contributed régularly
to the Fetiremeﬁt fund. Employees also contribute to Social Secgrity
and the amount paid in"is matched by the Board of Education. Retire-
ment is determined by a combiﬁation of age. and experience.

—~

Hospitalization insurance is provided for employees through

A}

a combination of state financed and employee financed premiums. Teachers

are also covered by the Workmen's Compensation program:

»

Major recommendations?

- +

1) An intensive effort should be made to employ more male teachers
at the elementary level. The deficiency of male téachers'in
the tﬁo elementary schools is critical and should be corrected.

2) Consideraﬁion shouid be given.to develoPing ways of increasing
the holding power of the school systém in fegér&.to the pro-
fessional staff. The gap between experienced and less exéeri-v'-
enced teach;;s is too éfeat at tHe'preseﬁt time.

3)- A"carée;'salary schedule should be devéloped to induce male
teéphers to remain:in the Fort Gay schools.. At the present .
time, there is a shortage of expgrieﬁced male teachers in the
three schools. - ' | -

4)-~A balanced staff of séecialized éupporting personnel should
be created, and teachers should be trained to use them ef-
fectively. There is, at the present, some disagréement_amqng

teachers as to the availability and effectiveness of support

personnel.
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5) The salary sch;dule should be adjusted to provide:

a) An entry salary that would éllow Foft Gay schools to
compete more effectively fér beginning male teachers who
might be expected togbecome career teachers in‘the system.

b) ééla;y increﬁents that énhance.tﬁe holding_powef of the
schools and encourage professional imprdvement Jponythe
part of teachers.

*¢) Elimination as soon as pracqiéabie 6flthe five'”pefmit" N
levels of the current salary schedule. Efforts should
be undert;kenlﬁo'hire onlf teachers with a bachélorfs

~

> B degree at the minimum.
6) A planned program of paid sabbatical leaves should be

established to stimulate the educational advancement of the

professiodél staféf. ;

‘7) A committee of téachérs, adminiétrators, and board membérs
should be established to review the enélre program of frlnge
“benefits and to recommend such changes as seem de51rable.
Group life 1nsurance, health and accident insurance, annuities,
and other programs should all be given fresh con51derat10n as
factors which would make the Fort Gay schools more attractive to
career teachers.

8) Participation .in professional organizations should be en-
couraged. _The ééeming'lack of concern upon éhé part of éome

teachers inhibits professional improvement and contributes

to apathy within the -teaching ranks.

6 7 -
ERIC | | /

Aruitoxt provided by Eic:
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9) Each teacher should'have,.as a part of his professional
;ssignment, one period during the day when he is relieved of
responsibilities for pupils. Time should be allowed for
_preparation, evaluation,'planning and conferring with~pupils,
te;chers and parents outside the regular»cléss setting.

10) ’Cére should beutaken in the assignment of teache?s iﬁ regard
“to thei;,academic preparation. Steps should be taken t@
assign teachers to teach in the area of their priﬁér&
'specialization. J | o
'These recomméndations\réflect the status of the staffs of the

- three schools aé perceived by thé sfudy_tea% as of spriné l97§. They

provide baseline information in terms of what the team perceived to

be needs at that time.




STAFF PERCEPTIONS OF PUPIL NEEDS ‘

Analysis of Responses of Teachers to the
Basic Needs Survey

The Baéic‘Needs Survey instrument consists of thr%e parts:

(1) a listing of 55 school-related needs divided into six categpries

\

(instructional material needs, non-instructional service needs, school

organizational needs, curriculum needs, physical facility and equipment

5
foney

needs, and community relations needs) (2) a listing of the six c%te-
gories of basic needs which the respondent is asked to use in evaluat-

ing the adequacy of his school program.

Responses of Teachers.to‘Paft I, Basic Needs Survep
~<:L Tables 1-2 display-the response data of the ;eachers of the
three schools involved in the study. Figure 1, following the tabled
data; presents profiles of these responses in one diﬁension: "Need
More Atteﬁtion." The two groups compared in Fiéure 1, elementary and
secondary teachers, show considerable agreement in their perceptions
of’basic school needs. This appareet agreement begins to become ob-

scured, however, when the respondents were forced to rank-order the

six categories of needs in Part II.
Responses of Teachers to Part II, Basic Needs Survey

Table 3 shows the composite rank-order by each group of teachers
in the study. The agreement which was so apparent in the Part I data

held for only one category: 'Need for more adequate buildings and/or

six categories. Spearman

-

equipment,' which was ranked first among the
rank -order coefficients derived from the total ranking were, in fact,
well below the customary level of statistical significande‘(.OS) as

shown below the ranking.
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TABLE 1--BASIC NEEDS STUDY

Elemgntarz'Teacheré

Fort Gayﬂ

Q

Thompson | Total
N=19 N=6 '\, N =15
less. [Present More less  Present More E less  Present | More
00 % N, % Mo, T Ne. %lNe, Noo T i%o, % [No. %1%, 7
1 Need for library books and ref- | ‘ ‘ | \
erence materials _ 2 10,5 10 52,617 36.8 )1 16.7) 4 86.7 1 16.7) 3 12,0114 36.0) 8 32,0
b feed for nevspapers and wegerines)y 55 0g ip1 f9 a2 3] 3 500 1 16703 1200 W] 10 W
3. Need for films and filmstrips |1 5.3 |9 47.4 |8 4.1 |1 16,7 3 ]50.0 2 3,300 80012 48.0[10 £.0
4, Need for supplementary textbooks |1 5,3 112 63.2 |6 3.6 {0 0.0] 5 8.3 8 1671 407 6.0] 7 28.0
5. Need for physical models of human | _
~ anatomy, animal life, physical - \ : o :
 seoguaply, ete. 0 0.0 |9 44| 941 167] 5 83,3 0 0001 40[1 56.0] 9 360
6. Need for charts, pictorial | ] - ) . .
digprans, mps, ote, 0 0.0 JiL 5798 L1 167] 3 500 2 3331 40[lh 5.0]10 40.0
7. Need for audio and video tape e 1 | 1 R
recordings and vecords 1 5.3 |8 42,1010 52,601 16,7{ & 66,7 1 16,7) 2 8.,0(12 48.,0( 11 44,0
B, Need {or comercially prepared | . ‘ B , o
' overhead transparencies 20 10,5 11 57.9 | 5 726,30 1 16,7 3 50.0 2 33,3 3 12,0(14 56.0] 7 28,0,
9, Need for mnipulative materials--|. S .
10, Need for workbooks, programmed - / ' ' : - /
+ 11, Veud for guidance and counseling [ -
services in the elemntary school}0 0.0 11 5.3 08 94712 333} 3 50,0 1 16,72 8.0] 4 16.0]19 76,0
12, Need for guidance and counseling / . |
services in the junior high school0 0.0 |3 15.8‘14 137401 16,7) 2 3;.3 0 0,001 4,005 20,0)14 56£
13, Need for guidance and counseling / .
services in the high school 0 0.0 13 158113 68,401 16,7( 1 16,7 1 16701 4,004 160/ 14 56.0
tho Meed for health and safety servied 0.0 |3 158 |16 86211 167 5 834 0 0.0/ 1 4.0]8 3.0/ 16 6.0
15, Need for breakfast services for A , -
students 3 1.8 [3 15813 68401 167) 3 500 2 3330 4 16.0[6 2.0[15 60,0
16, Need for lunch services for o A ,
students 2105 16 Bh2) 0 0.0 2 33,3 4 e6l] 0 0.0 4 16,0{20 80,0] 0 0,0
' | Continued -

<



TABLE 1--BASIC NEEDS STUDY //géncinued

Elementary Teachers’

. Fort Gay Thompson Total
N=19 N=6 N=125
loce. Present More Less Present  More léss Present , More
fo. % [Wo. % |No. & UNo. %|No. %{No. % {No. % [No.. % | No. %
transportati i / ,' .

T transportation sewvices iy, o by o939 |5 463 2 33.3] 3 50.0 1 16.7) 2, 8.0{17 68.0] 6 24.0
r welfare scervices -such . f/
ching, eveglassas, etce, 0 0.0 17 36,8 {1 63.2 )1 16,7 5 83,31 0 0,001 4.0 12 48,012 48,0
v hearing and speech / ‘ '
{0 services ‘ 0 0.0 |6 3¥L§¢/13 68:%__ 1 16.7| & 96,70 1 16,70 1' 40,|10 40.0| 14 56,0
1 home visitation and i ! i '
o sorvicas 0 0,0 12 10,517 89,50 0.0} 4 66,7 1 16.7¢ O 6.0 6 24.0718 72.0
r non-graded school ) _ o
" 0 0,0 |4 21,1 |15 78,9 |2 33.3| 2 33.3 2 33.3p 2. 80006 24:0- 17 68.0
or flevible scheduling of g / i ) '
¢s in their daily programs ([0 0.0 [5/ 26,3 {14 73.7 410 0.0f 3 50.,0.-3 30.0f 0 0.0y 8 32.0 17 68.0
or longer school year for ,/ : ,,«/"'J‘ E
tary pupils 0 52,6 |7 36,811 5.3 | 583730 0 0.0 0 0.0415 60,017 28,01 1 4.0
or longer school year for s . )
hich or high school studenfsd 47.4 |87 42,1 0 0,074 -66,7] 1 16,7 0 0.0§13 52.0{ 9 36.0, 0 0.0
or team teaching in which ‘
more teachers work to-

v 1 5.3 101 /53|15 78,9 2 33.3] 3.50.0 1 16.7f 3 12,0F4 16,0} 16 64.0
or independent study . ' : S .
or elementary pupils 1 -5.3 14 21,1016 73.710 o.,0{ 3 50.¢0 3 50,0f 3.50.0{1 4,017 68.0
or independent study time ’
nior high or high school .
ts 1 5,317 36.819 47,440 0,00 3 50,0 2 33.3|]1 4.0{10 40.0 |11l 44.0
or smaller classes for ‘ o
tary pupils 0 0.0 {0 0,018 9.7 0 0,0f 2 33.3 4 66.74 0 0.042 8.0 22 88.0
or smaller classes for junigr : .
r'nigh school students 0. 0.0 2\ 10,5 {15 78,9 //0 o0.0| 3 50,00 2 33.3j 0 0.0]/5 20.0}17 68.0
or parc-time attendance for .
chool students who need to ' ' '
upport themselves 0 0.0 |4 21.1 {13 68.4 41 16,7| 1 16,7 3 50.0f 1 4,0]5 20.0[16 64,0
or pre-first grade pro- : - .
such as kindergarten 1 5.3 16 84,2 |1 5341 16,71 3 50.00 2 33.3)f 2 8,0{19 76.0f 3 12.0

Continued
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TABLE 1-<BASIC NEEDS STUDY €

oYtinued

Elémentary Teachers

|

Fort ) 1
ort %Y \fhgmpsgn Tlot=a2
Lace Pfésent tore .| Less \Present dore  f Less  Present , iore
G, % No. % INe. %Mo Wldo. %o, V. %lwe. 4%,
32, Keed for improved programs in , \ ' |
art and music 0 0,0]10 52,60 8 4n1) 1 167 3 50,0 2 33,3 1 4,413 52.00 10 40.0
3, Need for improved reading pro- . } |
o~ 0 007 368112 63,2 0 0,00 1-16.f 5 83.4 0 0,0 8 320 17 68.0
3, tead for improved English pro- , ' _ | | ’
- 0 0,017 36.8[11 57,90 0 0.0 1 16,7 5 3.3 0 0.0 8 32,00 16- 64.0
39, deed for irproved mathamtics : | 3
DTORTES ' 0 0017 36810 57,95 0 0,001 16, 5 833 0 0,0 8 32.0] 16 64.0
36, Nead for fmproved social studies | 1 )
prograns 0 0,08 42,1710 52,69 0 00 3 50,0 3 50, 0 0.011 4400 13 52.0
37, Need for improved scieace pro- - |
orens 0 0,0 16 35,6013 68.4 0 0.0 1 16,71 5 63,30 0,0{7 28,0}18 72,0 -
36, Need for 1np10ved physical edu- . _ , . A
caticn programs ' 0 0,0 |4 2t1 {15 78,0 0 0.0 2 33.3) 4 66,700 0.0(6 24.0/(19 76,0
29, teed for improved vocational 2
education programs 0 0,0 (3 158115 7890 0.0} 2 33,3 4 66,700 0,0/5 20,0|19 76.0
40, Need for irproved health, mental | | |
" health, and sex education pro- ‘
orans . 0 0,0 [3 158 15 789 1 16,71 3 50,00 2 33.3)1 - 4,016 24.0(17 68,0
41, Need for new school buildings to ) ' | | ‘
replace present buildings 0 0.0 |1 5318 %7 §1 167/ 2 33,3 3 50,001 40{3 12,0]21" B, 0/
42, Yeed for space additions to - .
present buildings L0531 53,17 89540 0,03 50,0 3 50,001 &0)4 16,0/20 80/6
43, Need to provide for pupil comfort /
such as heating, lighting, air . (R /
conditioning 0.0 |6 31,6 |12 63,2 1 167 2 33,3 3 50,01 4,018 32,015 60.0
" 44, Need to remodel present bulldlngs |
to provide for more flexibility 0,0 |3 158 (15 78,9 41 167 2 33.3% 2 3331 4075 20,0]17 68.0
45, Need to provide projection equip- - '
rent such as movie, filmstrip, ang | ~w
overhead projectors oS3 QL 57,97 368 )1 167]5 83,3 0 0,002 8,0[6 64,01 7 28.0
46, Need to provide equipment such as|
duplicators, printers, etc., t N
p:gd;ge o REACETE S0 W g 0,0 |9 nd |9 4 |1 167 4 ee 1 167] 1 hO[13 52.0/10 G0
[:IQ\V(Z Continued
B! 75



TABLE 1--BASIC NEEDS STUDY Continved

Elementary Teachers

-
-1

19

Fort Gay Thompson Total
y=19 N =6 N=125,
Toss Present  Hore less  Present More less  Present , tore
fo. % |No. % |No. %N hiNo. %|No. %N, T[v. %|ve. F

7, Need to provide gymnasium and

playground equiprent 5301 5.3017:89,500 0,00 3 50,0 3 50,001 404 16,020 80.0
8, Need to provide self-instruction : _ ‘

Lv:lnipm;mt SUCh as .teachigg machim“@ 0.0 7 36.8 ]2 63.2 0\ 0.0 5 83-3 1 ].6./ 0 0.0 12 48.0 ].3 52.0
19, Yeed to provide audio and video | , -

equiprent 53 11 57,907 36800 005 833 1 1670 1 40|16 64,0 8 32.0
30, Heed to provide equipment for vo-

. cational and occupationsl educa- o ' ‘

et 0 0,002 10,5115 78,910 0.0 2 333 4 06700 0.004 16.0/19 76,0
31, Need for dissemination of school . ‘

neus in newspavers, radio, ete, 5,3 110 526107 36,80 0.0f & 66,7 2 33311 4.0{14 56,0{ 9 36.0
32, Need for public advisory groups t¢ :

counsel board of education 5.3 16 31,6111 57,901 167] 3 50,0 2 33.3 2 6,019 36,0)13 52,0
33, Need pdblic advisory growps to | |

counsel teachers concerning schoo . ; _ -

improvement 2105 |5 26,3 (11 57,901 16,7] & 66,7 1 1670 3 12,019 36,0[12 48,0
3, Need:for PTA | 00,012 6326 3061 16,7] 3 50,0 2 B3 1 4015 €0.0) 8 52.0
33, Need for greater use of human.. T '

resources from the commmity in |

the school program, 40 0,0 [4 2,115 78901 16,7] 3 50,4 2 3331 1 4,017 28,0017 68.0

.



TABLE 2--BASIC NEEDS STUDY

Fort Gay High School

bl.4

N =29 N = N=
1aee . Dresent MNore Less  Present More less _ Present _ Yore
Noo % [vo. % |Wo. %Mo, %lMo. Ve, TN, %lve. e
1, Need for iibrary booké and ref- :
erence material 2 69116 55,2{11 3.9
). Need- for zespapers and magazines| ‘ .
PaREIS C RN ) g9 lm 30l 5 1.0
3, Veed for films and filmstrips |1 34|13 SLT|13 448
4, Need for =upplementary textbooks || 2 6,9 |13 44.8) 14 48.3
5, Need for hysical models of human
. anatexy, saimal life, physical
___geogragny, cte, “ | 31003114 48.3] 12 4L.4
6, Nead for charts, pictorial ; :
diaprans, raps, etc, 30103 |14 48.3] 12 4l
7, Noed for audio and video tape |
Yecordings end records 110,311 44l 14 48,3
8, Need for cormercially prepared |
- overheal transparencies 310,33 (16 48,312 414
9, Weed for -anipulative materials-- ' -
alphabet Slocks, slide vules, etey'5” 17,2 |11 37,9} 12 4.4
10, Yeed for workbooks, prograrmed ’ R
learning materials, etc, 1 34012 4141 16 55,2
11, Need for :uidance and counseling | Vo
_ services in the elenentary school] 0 0.0 11 37,9] 17 58.6
12; Neéd for guidance and counseling | ‘
services in the junior high schood I = 3.4116 55.2} 11 379 ‘
13, Need for guidance and \counseling | K
“sorvices in the high school [ 1 34019 65,50 9 31,0 )
b, Yeed for nealth and safety servieg 1 34|10 34,5 48 €L.L) '
15, Yeed for breakfast services for q ) :
students 7 2%.10 9 3L.0[13 44,8
16, Need for luach services for
students | L3410 517 12

Q

Continued

m

- 29



TABLE 2--BASIC NEEDS STUDY--Continued

Fort Gay High School
N=29 N

N =

Tace Present  More Less  Present More less  Present | More

, [/ ) ¢ [y b [ o . ¢
o, % No, % {No. %Mo %lMo. %LlNo. %i¥o. % INo. Y. %

fo

17, Need for transportation services [ 3 10,3 |21 72.4! &4 13.8

18, Need for welfare services such
as clothing, eyeglasses, ete, 3 10,3 (17 58.6 & 27.6

19, Need for hearing and speech
correction services - 00,0112 41,4117 58.6

20, Need for heme visitation and .

social work services I 103 (13 44,813 &0
21, Need for non-graded school

DLograns 2 60,9112 41,4114 48,3

€9

70, eed for flexible scheduling of .
 students in their daily programs | 3. 10,310 34.5| 16 55.2

" 23, Need for longer schoolyear for N '
elementary pupils 16 48,3112 4141 1 3.4
24, Need for longer school.year for | ’
junior high or high school studenfdd 55,2 {12 &L4| 1 3.4

- 25, Need for team teaching in which
' two or more teachers work to-

gether - 310,306 20.7] 20 69,0
26, Yeed for independent study . -
time for elementary pupils 16 20,7013 44.8) T 24,1

21, Need for independent study time
for junior high or high school

students 4 13,8115 51,71 9 310
28, Need for smaller classes for , '
* elementary pupils S0l 347 24,1020 69,0

29, Need for smaller classes for juniqr -
high or high school students 2 6,910 3.5 17 58.6

30, Need for part-time attendance for
high school students who need to

help support themselves 2 69|13 44.8) 14 48,3
31, Need for pre-first grade pro-
prans such as kindergarten 3 10,3[17 58.6] 7 24,1

R L ‘ | | | " Continued

8



TABLE 2--BASIC NEEDS STUDY -~Continued
o .

Fort Gay High School .
N=29 N = | \ =

1.0

leds  Prosent More | less Present More | less Present . Hore
| foo B o, %Moo %[ No. Wi, %|No. ¥jNo, %%, % ¥
32, Need for improved programs in ”
__art and msic 3 10,3118 62.11 6 20,7
33, Need for improved reading pro- . L
prams 0 _9.0' 11 37,9] 17 98,6
34, Need for imroved Engllsh pro- '
prans 10 0,016 48,3115 3L
35, Need for improved mathematics ‘
programns 0 0.0 ].6 55.2 ].3 44.8
36,. Need for improved social studies. ‘ ,
Drograms 0 0,018 62,1 10} 3&.5j.
37, Yeed for improved science pro- |
orans 0 0.0[15 517|131 448
18, Need for improved phy51cal edu- |
cation programs : 3 10,3[18 62,1} 8 27,6
39, Need for improved vocational .
 education programs 1 3409 3,00 19 05,9
40, Need for improved health, mental A X | ,
health, and sex education pro- |
e QYAMS e L T A T L I O e e
41, Need for new school bu11drhgs to | ‘ . )
renlace, present buildings |0 0,01 6 20,71 23 73,3
42, Yeed for space additions to T —
Sresent buildiags 0 0,00 0 0.0] 2 100.0 | (

43, Need to provide for oupil comfort
" such as heating, lighting, air H '
conditioning 0 00| 8 27,6 2L 72,4

i, Need to remodel present buildings -
*to provide for nore flexibility | 2 6.9 2 6.9) 25 86.2

45, Need to provide projection equip=
ment  such as movie, filmstrip, ang
overhead projectors 269022 159 5 1.2

46, Need to provide equipment such as

duplicators, printers, etc., to
produce materials - 13,4018 62,1f 10 34,5

S - | ; B Continued

§J




TABLE 2--BASIC NEEDS STUDY --Continued

Fort Gay High School

N = 29 N = ' N =
C1ace  Present More Less  DPresent  Yore less  Present | Nore
b [y [ ‘ o P ’
0 b fNow % | Now BN TN, WMo, Tiwe. %lmo. % v,

47, Seed to provide gymnasium and

playground ec ipment 5 17.2|16 48,3 10 345
48, Need to provide self-instruction
equipment such as teaching machindsl ~ 3.4{13 44,8] 14 48,3

49, Need to provide audio and video
ecuipment 4 13,8117 58.60 & 27.6

50, Yeed to provide equipment for vo-
cational and occupational educa- | :
tion | 0 0,00 8 27.6/ 21 724

51, Need for dissemination of school
© pdys in newspapers, radio, ete, | 3 10,318 62,1} 8 27.6

s9

32, Need for public advisory groups t !
__counsel board of education | 2 6,913 448 14 48.3
33, Seed public advisory groups to |
counsel teachers concerning schoo | N
improvement 3031 3.9 14 4843
54, Need for PTA 5 17,2012 414 12 414 | | .
\ 95._Need_for greater use of human - |- wmw';#~~‘w"*"“"""f“”ﬂ' h K
resources from the commmity in | ' ‘ i
. the school program, 26,9 9 3L0] 18 62.1 | |
i \

N : \ o i
. “‘ v \\
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FIGURE 1

COMPARISON OF RESPONSES OF ELEMENTARY AND SECONDARY TEACHERS TO
"NEED MORE ATTENTION' PORTION OF THE BASIC NEEDS QUESTIONNAIRE

Item ’ S Pefcéntagg Responding '"More Attention"
' 0 10 20 30 40" 50 60 - 70 80 - 90 100

1. “Need for library books
and reference materials N

2. Neéd for newspapers and
_magazines '

3. Need for films and"
filmstrips

~

"4,. Need for supplementary
textbooks

/

5. ::Need for physical models
of human anatomy, animal
life, physical geography,
etc. T

6. Need for charts, pictorial
diagrams, maps, etc.

7. Need for aucdio and video
tape recordings and
records

8. Need for commercially
prepared overhead trans-
~ parencies

9. Need for manipulative
materials such as alphabet
blocks, slide rules, etc.

. 10. Need for workbooks, pro-

l1als, etc.

11. Need for guidance and
‘ counseling services in

the elementary school
12. Need for guidance and

counseling services in
_ the junior high school
13. Need for guidarce and

counseling services in
the high school -

Continued
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\ - FIGURE l--Continued

Item : ’ Percentage Responding "More Attention"
0 .10 20 30 40 50 60 70 80 90 100

14. Need for health and
safety services

”
~~
15. Need for breakfast services: ' . /,r/ //[
for students - .

16. Need for lunch services
for students

17. Need for transportation

services. L ‘ X
18. Need for welfare services ~
such as clothing, eye~ _ N .
glasses, etc. S
19. Need for hearing and speech : - \\\\r
correction services ’ ~

20. Need for home visitation and : /;:T‘\\\\\\\\\¥
social work services o ‘ -/ ,

21. Need for non-graded school : | \
programs

22. Need for flexible schedul-

ing of students in their
daily programs _.

23. Need for longer school year
for elementary pupils.

24, -Need for longer school year
for junior high or high
schiool students

25. Need for team teaching in
which two or more teachers
work together

26. Need for independent study
time for elementary pupils

27. Need for independent study
time for junior high or
high school studqn%s‘

28. . Need for smaller élasses i | ~
elementary pupils : ‘ -~ .
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‘ ' FIGURE 1--Continued

\

\ .
Item Percentage Responding '"More Attention"

0 10 20 30 40 50 60 . 70 80 90 100

29, Need for smaller classes
for junior high or high , P .
school students . - o
30. Need for part-time at-

tendance. for high school
students who neeéd to help

support themselves

31, Need for improved «inder-
garten program

7 .
32. Need for improved program. ‘\\\\7‘~\

in art and music yi ~\\‘\\;
-~
’
s
N
N
s

33. Need for improved read-
ing programs

/ /
[
7
) 7

34. Need for improved
English programs

35. Need for improv:ad
mathematics programs

~
iy / .
/ . —
7 //////’
N .
h Vi
e .

' —+:36. Need for improvéd social
\ studies programs

| 37. Need for improved science
- programs

<\

38. Need for improved physical P
education programs . <

S~
“~

—— 39+Need--for—improved—voca=-- — : =
tional education programs . ~

4). Need for improved health, :
mental health, and sex : . . ; N
education programs . . : N

41. Need for new school ) . "\\\\\;1
buildings to replace . e
nresent buildings : }\\\

42, Need for space additions § }  : J/fl ~ <

to present buildings

43, Need to provide for pupil - . —
comfort such as heating, : _ -
~ lighting,” air conditioning ) . - - -

PR 8 ‘ NAamedmriend
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‘ FIGURE l--Continued -
—
Item Percentage Responding 'More Attention'
\ 6 10 20 30 40 50 60 70 80 90 10C

| 44, Need to remodel present‘
buildings to provide for
more flexibility L -

45. Need to provide projecﬁion . —
equipment such as movie, - , ) — :
" filmstrip, and overhead ‘ — : \
projectors : . : . '
46. Need to provide equipment ~ P

such as duplicators, prin- L
ters, etc., to produce N \\\( '
materials \?

47. Need to provide gymmasium / [ , . '
, and playground equipment - ]
. -
© 48, Need to provide self- / N ,
instruction equipment such : N
as teaching machines N

49, Need to provide audio and
video equipment

50. Need to provide equipment
for vocational and occupa-
tional education

51. Need for dissemination of
' school news in newspapers,
radio;—etc.

52. Need for public advisory
groups to counsel board
of education

b \
| ~ -
: ~.
. e
53. Need public advisory groups - : 1
‘ |{~
W4
S
~

to counsel teachers con-
cerning school improvement

54, Need for more active
PTA
55. Need for greater use of

human resources from the / -
community in school program >

%9
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. TABIE 3

RANKING OF BASIC NEEDS CATEGORIES

Response Group

Ft. Gay

Elem.
R Teachers

Need Category N =18

Thomp son
Elem,
Teachers

‘N =6

Ft. Gay
H. S.
Teachers

= 28

Total
Teachers

N = 52

Need for additional or dif-
ferent'instructional materials 6

Need for more adequate bu1ld-
ings and/or equipment 1

Need for more appropriate or

adequate curricula , 5

Need for organizing the school
in different ways so as to
group pupils differently,
schedule the time of pupils
2.5 .

differently, etc,

. Need for greater community
involvement in school affairs
and more school-community
communications 4

w

Need for more adequate non-
instructional services for
pupils such as health services,
'counseling,-food-services,
transportation, etc.

2.5

Ft. Gay Elem.

Thompson Elem. . Ft. Gay H. S. !

RN
e ~_,.»¢..-&..---—4'—:.‘.' Ay

Ft. Gay-Elem. 3K ~043- = -005--

Thompson Elem. XXX .486

Ft. Gay H. S. XK (’
NOTE: When the above Spearman rank correlations were calculated AN

it was found that no significant (p=

between the rankings of the three teacher groups.

.i'

90

.05) relationshlps ex1sted S
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Responses of Teachers to Part II, Learners' Needs

Table 4 shows the responses to the section of the survey

N

\ . .
rinstrument which was designed to obtain perceptions of the adeyuacy

-

of the school program in meeting learners' needs.

Fort Gay Elementary Teaehers

The Fort Gay elementary teachers responded as follows:
Strong or Adequate Programs:

Basic Knowledge
Learning Skills
Physical and Mental Health
Human Relations

LN -
« 2 e

Weaker Programs:.

1. Vocational Knowledge and Skills

2. [Providing for/Special Differences

3. /Providing for/ Special Environmental Disadvantages
4, Citizenship

T

Thompson Elementary Teachers
The Thompson elementary teachers apparently view the adequacy
of their programs as follows:

Strong or Adequate Programs:
Learning Skills
Basic Knowledge
Citizenship

Human Relations ;

Physical and Mental Heal%h .
/Providing for/ Special Differences

[Providing fog/Schial Environmental Disadvantages

NV RNWN -
3 .

- Weaker Programs: f

1. Vocational Knowledge and Skills

-0
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Fort Cay High School Teachers‘

The Fort Gay High School teachers apparently percei.e the

following concerning the adequacy oi their programs:
Strong or Adequate Programs:

. Citizenship

. Basic Knowledge

. Physical and Mental Health .
. Human Relations

. Learning Skills

VS wr -

Weaker Programs:

1. /Providing fox/ Speclal Environmental Dleadvantages
2. [Providing for/ Special Differences
3. Vocational Knowledge and Skills

~

cc '.
B t\“;,
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TABLE 4

RESPONSES TO LEARNERS' NEEDS

\ ' Elementary Teachers®

Ft. Gay Elem. School B Thompson Elem. School
v _ Strong | Adequate Weak Strong | Adequate Weak
Needs Category N % N % N % il N % N yA N YA

~

LEARNING SKILLS

(Those skills necessary
for learning the basic
knowledge; e.g., reading,
writing, speaking, listen- '

ing, etc.) 9 50.0§ 7 38.9 2 11.1) 4 66.7}2 33.- 0 0.0

BASIC KNOWLEDGE
(The knowledge in those
areas commonly considered

to be subject-matter.) 6 33.3]1. 61.1] 1 5.6 3 50.0y3 50.0 | 0 0.0

CITIZENSHIP :
(Knowledge, skills, and bed
havior necessary for the
fulfillment of citizenship _
_responsibilities.; 2 11.1 6 33.3|1055.6)f 1 16.7}5 83.3 0 0.0

PHYSICAL ANC MENTAL HEALTH
(Knowledge, attitudes and
skills necessary for good /
physical and mental health.) 4 22.2 8 44.4| 6 33.3 0 0.0 6 100.0 0 0.0

VOCATIONAL XNOWLEDGE AND . ‘ N
SKILLS ‘ '

(The knowledge and skills
- related to the world of

"work so as to become o
economically productive - ‘ o
and self-sufficient.) 1 5.6/ 4 22.2113 72,2 0 0.0} 2 35.3 4 66.7

SPECTIAL DIFFERENCES
(Special needs of students
with major physical or

mental handicaps.) 2 11.1 4 22.2112 66.7 0 0.0}5 83.3 1 ]6.7'
SPECIAL ENVIRONMENTAL . ‘
DISADVANTAGES

(Those needs of attitudes, . . /.

skills, and knowledge to )

overcome or cope with
severe economic or social . A
disadvantages.) 0 0.0 8 44.,411055.6) 0 0.0} % 66.7 2 33.3

HUMAN RELATIONS
(‘The attitudes and be-
havior which enable people

~to get along with cach \
_other in an cffective N :
manner.) 1 5.6{ 9 50.0} 8 44.43 1 16.7 |5 -83.3 0 0.9
. /
o . * N = Ft. Gay, 18 9,3‘ : : Continued
L

EMC . Thommcenn . A
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TABﬂE 4-~Continued
RESPONSES TO LEARNERS' NEEDS

Total Elementary Teachers*

Total Elementary-Teachers
Strong Adequate Weak

N %] N Al v %

LEARNING SKILLS ,
(Those skills necessary A
for learning the basic '\
knowledge; e.g., reading,
writing, speaking, listen=
ing, etc.)

i
i

13 54,2 | 9 . 37.5] 2 8.3

BASIC KNOWLEDGE \
(The knowledge in those -
areas commonly considered
to be subject-mattor,) \

9 37.5] 14 - 58.3] 1 4.2

l
CITIZENSHIP \

(Knowledge, skills, and be- \
havior necessary for the
fulfillment of citizenship

responsibilities.) : 3 2.5 11 45.8{ 10 41.7

PHYSICAL AND MENTAL HEALTH ' 5
(Knowledge, attitudes and
skilis necessary for good

_physical and mental health,) 4 16.7 | 14 58.3] 6 25.0

VOCATIONAL KNOWIEDGE AND \
SKILLS . ' )
(The knowledge and skills
related to the world of
work so as to become
economically productive /
and self-sufficient.) L1 4,2 6 25,0} 17 70.8

(Special needs of students
with major physical or

SPECIAL DIFFERENCES \
mental handicaps.) 2 8.3 9 37.5] 13  54.2

SPECTAL ENVIRONMENTAL

DISADVANTAGES i
(Those needs of attitudes, ‘
skills, and knowledge to
overcome or cope with
severe economic or social
disadvantages.) 0 0,0 | 12 - 50,0} 12 50,0

- HUMAN REILATIONS
(The attitudes and be-~
havicr which enable people
to grt along with each
other in an effective : Lo
manner.) : 2 8.3 1 la 58.3| 8 33.3

Q - * N = 24 o Continued

ERIC | o
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TABIE 4--Continued

» RESPONSES TO LEARNERS' NEEDS

High School Teachersk

Fort Gay High School
Strong ,: Adequate " Weak
N % N - % N YA

LEARNING SKILLS
(Those skills necessary
for learning the basic
knowledge; -e.g., reading,
writing, speaking, listen-

NV

ing, ete.) b7 2eaf 1 37090 11 37.9

BASIC KNOWLEDGE :
(The knowledge in those

areas commonly considered '
to be subject-matter.) - 7 240,11 17 58.6] 5 17.2

CITIZENSHIP ya
(Knowledge, skills, and be- /
havior necessary for the ’
fulfillment of citizenship : . :
responsibilities,) - 4 13.8 21 72,50 &4 13.8

 PHYSICAL AND MENTAL HEALTH =~
(Knowledge, attitudes agd’
skills necessary for goéﬂ

_physical and mental health.) 4 13.8 | 19 65.5| 6 20.7
: 7 - y "

VOCATIONAL KNOWLEDGE AND .
SKILLS 7
(The knowledge and”skills
reiated to_the world of
work so as tc become
economically productive ' :
and self-sufficient.) : 2 6.9 | 12 41.41 15 51.7

SPECIAL DIFFERENCES
~ (Special needs of students
with majer physical or

mental handicaps.) ° 3 . 10.3 | 10 34.5| 16 55.2

SPECIAL ENVIRONMENTAL :

DISADVANTARES : ' .
(Those needs of attitudes,
skills, and knowledge to
overcome or cope with
severe economic or social

- disadvantages.) 1 3.4 | 11 37.9] 17 58.6

HUMAN RELAT1ONS
(The attitudes and be-
havior which enable people
to get along with each
.other in an eff{ective

‘Fmanne;i) 4 13.8 + 19 . 65.5] 6 20.7

o *N = 29 9;35' Centinued
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TABLE 4--Continued

_ RESPONSES TO LEARNERS' NEEDS

ATotai Teachers*
—_————

. Total Teachers
" Strong Adequate Weak

N %] N %1 N %

LEARNING SKILLS .
(Those skills necessary _ .
for learming the basic A
knowledge; e.g., reading; ’
‘writing, speaking, listen- . ' N
ing, etc.) 200 37.7 ] 20 . 37.7f 13 24,5

BASIC KNOWLEDGE , . : :
(The knowledge'in those -
*  areas commonly considered ) i \\\\\
' _to be subjéct-matter, o) - 16 30.2 | 31 58.5™6 11.3

CITIZENSHIP . ] - : N
(Knowledge, skills, and be- - o '

_ havior necessary for the
fulfillment of c1t1zensh1p ‘ :
responsibilities,) : 7 13.2}] 32 . 60,4] 14 - 26,4

PHYSICAT.. AND MENTAL HEALTH
(Knowledge, attitudes and
~~ skills necessary for good A

_physical and mental health.) ‘ 8 15,1 33 62.,3] 12  22.6 -

' VOCATIONAL KNOWLEDGE AND : -
SKILLS . \ N
“(The | knowledge and skills v
related to the world of _ "\
work so as to become o
economically productive. PR

and self-sufficient.) ' . . 3 5,71 18 34.0]1 32" 60.4

SPECTAL DIFFERENCES ,
(Special needs of students
with major physical or 1i

"mental handicaps.) |5 ) 9.4 19 - 35.8] 29 54,7

SPECTAL ENVIRONMENTAL : \ =
DISADVANTAGES - .
o (Those needs of attitudes, - \ :
__.skills, and’'knowledge to . ... .. | . \.
overcome or cope with '
severe economic or social \ B _ :
 disadvantages.) . : 1 1.9 | 23 43.41 29 54.7

HUMAN RELATIGNS : ' ' -
(The attitudes and be- . o
havior which enable pcople :
to get along-with—edch
other in an effective . ", BRI
manner.) ’ 6 - 11.3 | 33 62.3| 14 26.4 -

*N = 53
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v TEACHING STRATEGIES
‘. Analysis of Teachers Responses.to the
Instructional Practices Survey

:r

The Instructional Practices Survey instrument consis*s of three

major sections: (1) Planning, (2) Classroom Organization and (3)
. Instruction. Eacn of these sections is designed to give the respondent
adequate ch01ces in providing a description of the instructional prac-

-

" tices actually being" used in the classroom, Tables 5-12 display the

responses from the two elementary schools in this study. ’Interpretations,'

] however, are drawn from Tables 13 - 20_which show the total teacher re-

 sponse. These interpretations follow. ' ~

Interpretations of total elementary: teacherggrgup response7

1) Ad0pted textbooks are the’ principal planning guide for

instruction,
‘2)-'The typical practice ig to have\all pupils study thevsame,
- 1nformation and skills;. however, there seems to be some

recognition and acceptance of 1nd1vidual differences among

s

‘ pupils.
\ . . R
3) Written lesson plans are the rule, but pupils rarely hélp-

plan their own assignments. :

4). Pupils aressub—grouped for instruction within the typical .
classroom, | '

5) A variety of critéria is used'to determine sub—grouping pupil
placement however,‘pupil interest seems to be the least

important criterion.

:6), The data in Table 18_provide inconclusive understanding of
how pupil assiqnments are made ekcept for the last item, whlch

would indicate that pupils do practically all of- their work

in .their classrooms. ' &}7



5 \ . ) .
| - o/
© TABIE 5 . |
. o -/
" GUIDES USED IN PLANNING |
o ~ Fort Gay Elémentafy N=19 ~ Thompson Elementary . N‘=.5
Rar_ely/ Occas- : Rarely/ | Oceas= | - | - |
o Never |ionally | Usually| Always | Never lonally | Usually| Always -
‘ Type of Planning Guide Used Noo % (Mo, %Mo, %iNow iMoo %l No.o %Wo U No.
 Mopted textbooks 15301 53 4 aL1{13 68,440 -0.0]0 001 20,07 4800
Other textbooks o 009 ekl 526l 0 0000 0.0]3 6002 40.0 0 0.0
uldes developed by you 1530 o) e a6l 8 wtfo 0.0]3 6001 201 2.0
cuides déveloped by your school _s' 26,35 23] 6 3L,6] 2 10500 0:0]2 40,0 [1 20.1] 2-40.0
* Guldes developed by jout school dlstriet] 4 211 [ 42LL] 8 &1} 3 15870 0.0]1 20,03 60,0] 0 0.0 °
" Other . » 1
, ;’ !
| 49
ne X : |
y - ‘ N ; :



TABLE 6

" FOCUS OF INSTRUCTION

Fort Gay‘-Eiémentary N=19 . Thompson Elementary . .N "-"5 .
Rarely/ | Occas- o Rarely/{ Occas-
) Never | ionally| Usually| Always | Never ionally Uspally - Always

Focts, No, % |No. . % 1Mo, 4] Mo W Moo %1 Now % Mo % No. "%
‘Have ll pipils attempt to leam ‘ - A A
the save -information or skills 0 0.0f6 3.6 {11 57.9 2 10,54 1 20,03 1 20,0 2& 40,01 1 20,0
Have all pupils study the sade in- "
fornation or skxlls but learn these . ' ' = o S
in varymg degrees . " D 0,013 158 112 63,2 & 2L1y°0 0,04 1 20,00 2 40,01 2 40,0
Heve all pUpllS try to learn the same| ~
infornation or skills, but'use dif- | 1 | | ,
ferent matenals to acqulre these 0 0,0{7 3.8 8 &1 3 58] 0 0.0 12,0 3 600} 1 20,0

: ‘ '\ " ‘
Dxfferentiate the concepts, informa-' ‘ ; :
tionor skills to be learned in . ’ ‘ : o
'te_rms of the differences among pupils| 0 0,03 15,8 {10 52,6 6 3L.6f 0 0.0y 0 -0.0f 2 40,0] 3 60.0
. 1
. "_//"
160 / | 101
‘/'

6L



.. MBIE T

STRATEGIES USED T0 PLAN INGTRUCTION. | »
‘ | " Fort Gay Elementary N ‘.= 19_ Thompson Elementary N ENE

Rarely/| Qecass : Rarple ~0(;(;3,3-' ' E
- - Never fonally | Usually'| Always | Never . | fonally| Usually | Always
e ‘o.f Strategy Used N6, % {Noo %Mo, % Noo %| Wo. %|VNo. %j N ] N, %
'y"ntten lesson plans are devised Lo olt.sals 263 (13 ek 0 0.0[0 0000 00 |5 1000
Behavioral obyectlves areuriteen - | 2 105 8 421]7 368 | 1 53] 12001 20,002 400 [1 20,0
LT . SR 4. " R |. ‘ _ S A . . . "
Fextbook nanvals are folloved 2 10,5 1 5o 8 el | g af o 0.0]0 0.0]1 200 |4 8.0
comlative records are consalted | 3 18] 5263|7368 | 4 L110 0010 00}k 800 |1 20
Pils help plan 41 syl ekl s e | 1 osaf o 00|s5w0.0f0 00 Jo 00 B
Ohfer teachers are.consulted . |5 26:3[12.63.2/ 2 105 1.0 0.000 0.0} 510010 00 ]0 04

. TABLE .
GROUPING PRACTICES o l
' Fort Gay Elementary N=19 Thompson Elementary N=3 ;

Rarely/ | Occas= . 1 - Rarely/] Occass | | [
T St ' Never, | lonally Usually Always | Never | fonally Usually ~Alvays T
o Prat:tice ; NOQI‘ -0/° NO. -70 NO. A” No, 70\ No. 70 No, 70 No. 70 Yo, 70 ‘,
“Bpils are taght as a toral growp | 1 5.3 8 s il 2 1050'1 0,004 80000 00[0 00
';Pup1ls are sub- grouped w1thm 0. 00 9 474 6 316 4Ll 0. 00]0 0,012 40.0[3 00
the classroom - | » o | . L o
Pupxls are grouped with ﬁﬁil”s’“from | .
other ¢lassroons \for cmmnon instrucs Lo S 1T | | -
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TE

‘GROUPING CRITERIA

~— !

i ‘. Fort Gay Eleinentary‘ N=19 Thompson Elementary  § =<'
Rarely/ | Occas- e |f Rarely/ :=--0c‘cas-----~-----—-"~'""”“"":“ o
e Yover gy - Usually| Alvays || Never lonally | Usually Alvays,
~_ Grouping: Criterig o No. % { No. %Mo, A Voo Allde. %1 Mo A o, % Mo, 4
Achievenent levels as deternined by N A ‘, o
standardized tests * | 4 LY 736814 a1 4 10 0.0]3 60,0 |2 40,010 0,00
Achievenent levels as deternined by - : R | \"‘\
observation and dizpnosis L33 2 10500 52,9 5 26l o 0,0 00044 80,011 20,0
A'combination oflstandardized tes.t- ] : / - -
Lng and. taacher observat;ion 2 10,5 210,51 6 6| 9 G141 0 0,0f 0 0,0 14 . 80.0 (1 20,0 m“
g o ' o | | ' e
Interests of pupils 4 2,10 6 3607 3.8 2205001 0°0.0]3 60,0 |2 50:0 10 0,0
CapabiLity of pupils fn working o - : RS N
Independently B 0000 4 21,1[10 59,6 3 2631 0 0,0] 2 4Q.D/2""'20.0 12,0
Other - - . ( - -
- | |
| ”
| ;
' 103
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INSTRUCTIONAL PRACTICES

Fort Cay Elémentafy‘

N=19

- Thomson Elementary

N=5

N,

Rarely

Occasionally

T No, %

Yo %

Frequently)

No, %

Rarely | -

Occasionally|

Yo, %

Frequently

upils are giveﬁ’the daily assignments

nd on the £01lowing day there are class’

iscussions of what they have studied

bt

8 1.

7 3.8

H

60,0

Yo, _%

1200

upils are given long-range assignments
nd daily discussions of learning and
»rogress are carried on_

31,6

2400

60,0

.tudy and work aeg;gnments are identis.

ied by pupils in relation to a frame-

ork suggested by the teacher and the '
»utdomes of these assignments are’
,ynthe51zed in classroom discussions -

15,

7 %4

ENS

1 15,8

20,0

Mplls are pre- tested o determine
Mm@ﬂmﬁunmﬂmﬂoa
oncept or skill area, |{ndividual
tudy assigaments are elther pupil

t teacher identified, and post~ testlng |

5 used to assess the learning progress
f pupils

)

N

by 2,1

-

ol

0,0

5 100,0

—— ,
\fter a &upil has his legrning assign-
ent, he may be excused f%om the ¢lass-
0on todgo elsewhere to study

v

0". 0 :

1 105

20,0




v .

WHE 1L .

- USE OF INSTRUCTIONAL YEDLA

e ‘ — . -
S " |. . Fort Gay Elementary N =19 I Thompson Elementary N=3
| Occas~ | Rarely/ . | Oceas= | Rarely/
o | | Daily | Weekly | ionally | Never | Daily | Weehly | iomally | Hever
_Instructional Media No. % [No. % { N, %{ N % INos % |No. ¥ No, % [No. %
extbooks © e 0 0q 2 5] 1 53] s1000{0 00f 0 d.0]0 0.
ilns 1153 5 usAn 0903 1s.8) 0 0.0{0 0.0] 5100 |0 0
gi1msf|rips 15 9 44 7 3.8 2 105 0 0,003 60.0] 12,01 20,0
udio Fapes 21050 7 368 7 %802 10500 0.0]1 20.0{3 200 00
ideo’ tapes 1 53 3 158 4 2,109 4741 0 0,001 20,00 2 4.0 2 40,0
orkbooks | s e g 2 ows) 2 i | 4 sl 20.0] 0 000 00
o 9 414 2 1096 3L6) 1 o53f 4 a.0l0 0.0] 0 0.0]1 200
harts ot graphics EREIE 10 6356 2 1050 1 200]2 40.0]2 40000 00
odels or manipulative | i 1 ' . i
aterials A5 263 52637 8] 1 53 2 40001 20,0]1 200]% 20,0
- Vi
0 N
le ~ X .

v

€8
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BLIERS AFFECTINGIINSTRUCTiON

N=19

!

7e -

110

IZIQ\V(Z‘

wll Toxt Provided by ERIC

- Fort Gay“Elementary - Thompson Eiementary N=3 7 :
| Strongly Dise | Strongly{ Strongly . Dis- | Strongly
' Disagree | apree | Agree | Agree ' | Disagree| Agree | Agree | Apree
Item ' No %) No, %| Mo, %l No, %.fWo, %[WMo, "% Mo, %] Mo, %
\ ' ! . \\l
There is a speclfled\%mount of *
- learning material that should be )
taught at any given grade level | D A
| At lesst ten percent of pupils can
- be expected to progress satisface ,
* torily if they are permitted to
- study independently and not be
- forced to participate in all \' | N T R I | \
- class activities 0 0,005 26300 52,6 14 2,1 |0 0,0(0 0.0 510010 0.0
AL any teacher can do is iden- — E
tify the levels of pupils in any -
glven subject or area and try to - | “ BN N S |
~ teach them from this base point, 2 105)1 -5.3m2 63,2 |4 21,1, 0. 0,0[0-70.0] 4 8.0][1 20,0
L
v ,'
. " .
1]



TABLE 13

GUIDES USED I PLANNING

A\

——
a————

l

- Total Elementary |

Fort Gay High School N=27 |

N= 2
Rarely/| Occas- | .| . f Rarely/ | Occas~ | :
B o Never [ionally | Usually| Always Never - | lonally Usually Always
Typé of Planning Guide Used . {No. % [No. %|No. %{No, 7 4o, % No. % [No, % Yoo %
Adopted textbooks 14211 425 208 (17 70,8 §3 1.1 [ 3 1L1 11 40,7 {10 37.0
(Qther textbooks 0 .00 [12 50,0112 50,0 | 0 0.0 f4 14,810 37,0 [9 33.3[4 148
Cuides'aeveloped by. ydu | f 14217 29217 29209 37500 0.0{7 2.9 4 51,9 | 6 '22.2 “
: / S N | '
GM@sawhdeywerM 5 20,817 20,217 29,20 4 16,7412 4h4 ) 6 22,2 19 33.3)0 0,0
Guides developed by youg%gchool district 416,715 20,8111 45,913 12509 33.3)8 29,6 )10 37,0} 0 \0‘0
%’ : . ¥ Ly

- Qther |

g



FOCUS OF INSTRUCTION

‘ " Total Elementa N=2% | ‘Fort Gay High School N'=27
| Barely/ | Qccas- : Rarely/| Occas-
‘- . Never | fonally| Usually| Always Never | ionally Usually Always
_ Focus | Mo % (Mo, % iNo, %[N %)M, %%, %M. %! Mo 7
Have all pupils attjmpt to learn : [ b .
 the sane infornation or skills 14217 202,013 5420 3 1050 1 '3,7] 3 11,1118 66,715 18,5
. \ i ) ) \
Have all- puplls study the same: in \ |
formation or skills, but learn these . " R . N
in vaxy;ng degre s : 0 0.0]4 167 |14 58.3] 6 2500 0 0.,0{ 8 29,6 15 55,604 14,8 .
Have all pup11s tay to learn the same . A
information or skills, but use dif~ : o , B IR
~ ferent materials t acquue these 0 0.0 8 3?.3 11\ 45.9 ll' 16-7 ' 2 . 7.4 15 55.6 9 . 33.3 1 3.7
'”Differentiateithefconcgptsgiinformaf‘ | \< o ’ _
tion or skills to be learned in N oy ; b | |
. terus of the differences among pupils| 0 0013 12,5 |12 001 9 35§ 4 14817 259 12 444l 4 148
i =TA). - .. g .
C o - 115
:‘/ 1 ]. 4, o ' “,,5’ / ‘I |
» /"/ ‘ﬂ'\.. ""‘L.....,‘ f
/ ‘ . \
¥ ’ N " K | | ) : ' R’ \x‘l .
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WEL
| STRATEGIES USED 10 PLAY INSTRUCTLON
. .| Total Elementary N = % Fort Gay High School / =]
\ | Rarely/ | Occas- | . ~ | Ravely/ | Occas- | .. |4 T
B o Vever - | ionally | Usually | Alvays | Never | fonally} Usually Always
Type of strategy..Used P Mo, ‘70‘ Yo. %l N, %1 No. %ll.Ne. % No. [ Moy %jWo. %
riten Tesson plans are deised | 0 000 1 425 10118 ol 137 5 185013 818 9.6
 pehavioral cbjectives are written | 3 10,5 9 91,59 575 7 ol b 1013 sals 185 |26 1
Textbook sanuals are folloved y w3l 1 ad o ms | s s s sl 30| 1,
o / . ' ‘ ol : ‘ 1 .‘ S -
Cumulative records are consulted '3“ 12,51 5 20,811 45,91 5 ~20.8|| 4 14,8 14", 51,918 29,6 | 0: 0.0 :
Ppilslelp plan 1 42018 5,0 3 105] 1 4-.2" 67m.2| 7 8012 b | 137
Oth{ar teachers ar"e‘ consulted -5 2,8(17 70,842 83| 0 O.JI 6 22,2} 15 55.60'5 18,5 ] 0 0.0
/ . BIEI6 J
i " (ROIPING FRACTICES |
TR S—— — IS S S S S S
TOtai Eiementafy TN = 2% | bet Gay High School N= 2
| Rerely/;| Occas- T | Rarely/| Gccas= | .| o
Never: |ionally | Usually| Always Never , | ionally | Usually | Always
. | Noy b NO.'/G .NOo %.NO. %Il Ne. 'Za ‘No. ;70 No. 7n NO-' 0/0;
. R | ' (, . ! . , ' . } . “ ‘“
) gl s0le aw3le sal-o 004 168 [9 ks ld
o ool s msls malr mal e wals a5 wsly 14
| w5 msl2 s3]0 00 B2 2 b [l a0 00
K ' P ' oy ‘ e
;o e
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| o - GROUPING CRITERIA R -

Total Elementary N=2 Fort Gay High School = N=27
Rarely/ | Occas= | ' Rarely/ | Occas- N
| . . Never - | ionally ,Usually Alvays || Never || ionally Usually - Alvays:
Groupiag Criterds Noo %[ Noo % [No. %IWo. %M. %] Mo, Moo % Mo, %
Achlevement levels as determined by . , SR I , '
standardized tests | 4 16,7110 41706 25,01 4 1670112 44109 33,306 22.2]0 0.0 |
) . ‘ . . N
Achievement levels as determined by | | T P | | R
observatlon and' diagnosis L 422 8315 605) 6 25,001 3.7] 6 222015 55,604 1.8 .
\‘ | Acombmatlon'of standardized test--1 = [ . a
. itp and tedcher observation 2 83] 2 8,310 4L,7010 41,701 8 29,61 6 2202 |0 370 I -1l
L - ‘ o
. o o h - | | j o
Interests of pupils | b-1670 9 31519 502 83 2 1.4 8 29.6 11 407 Lo148
Capabihty of puplls in workmg o | 1 3 -‘ o
independently 0 0,00 6 2,002 50,0( 6 2501t 0 0.0f 5 18.5(17 63,015 185
Othe'r_
E.3
b {’
. 1y
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~ INSTRUCTIOMAL PRACTICES

]

.\J‘

Total Elementsry

Nl

 Fort Gay Hign Schdol.

V=

Rarely

N°|

% | o

Occasionally

Frequently
No. 7

Rarely

(Occasionally

No. %

‘Erequently
No. %

Practice |
| Pupils are given the daily assignments
and on the following day there are class

3

0.8 11

i

65,9

8 33,3

No,_ %

8 0.6

T

14 519

discu3510ns of what they have studied \

’ PUpllS are given 1ong-range assignments

e daily discussions of learning and

p_rogress are carried on

8

3.3 12

500

3- ' 12l5

b 14,8

6+ 22,2

5ose

e

Study and vork assignments are 1denti-

| fied by pupils in relation to,a Frame-

" vork suggested by the teacher,and the: -
outcomes of these assignments are

- syntheslzed in ¢lasstoom discussionsi

19,5 8

1,3

L 500]

m

9. 133

P -

PLpllS are pre- tested to determine
individual needs in relation to a

4 ‘concept or skill area, {ndividual
-~ study-assignnents are either-pupil

" or teacher identified, and post-testing

18 used to assess the learning progress
oi;pppils

12,5 12

50,0

95

- -After a pupil has bis learning,gssign- ‘I

ment, he may be excused from the class=
. 1oom to.go elsevhere to study -

ng

b2

10 3.0

2% 85

o

2. . 704 f"'““"z

i

4

IRV R
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wll Toxt Provided by ERIC



CMBED

USE OF INSTRUCTION YEDIA

K | |
- Total Elenentary N=2 Fort Cay High School N =27
|| Oceass | Rarely/ b | Oecas= | Rarely/
o | Daily | Weekly | lonally | Never | Daily *| Weekly | fonally .| Never
' Tnstructional Media N0 b [Nos %l Moo W Moo % | Mo, “No. %o,k [No.
Textbooks. @50 002 831 42 |5 el w5 s |3 L
Rlis  .— 11 623 sl 6 |3 15 Lo 00{1 37 (18 6718 6
' Rilistrips o e s00le B3 s do 00lr Bl we|s
o taes 1o safe maho ez s3lo oolt 32| 30 ls 56
Vide tapes 1 G2 16006 501 59 L0 00]1 3710 70 [ 519
‘Horkbosks l 38315 08)2 8312 8310 742 245 185 16 59.3
I 13 sk |2 8306 5012 8301 3706 18] 8 296 |13 w1
" Charts ot praphics 0wl e als malo salymils melo el 14
“ Models or manipulative < o 1. ] .
Comterals 7 17 w2l sols B3l a3 {3 ils m6ln w5 185

_ 06 --
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| ' N
BELIEFS AFFECTING INSTRUCTTO

6

Tota) Rlesentary V=2 mn;mymm N=20
Strongly | - Dis- ~ | Strongly{ Strongly| Dise | Strongly
1 |Disagree | agree Agree | Agree | Disagree| Agree | Agree | Agree
Item | Moy %| Moy -%| Noo %] No, % QNo % fNo. %[ Vo %DV, 7
There is a specified amount of . | | |
" learning material that should be x P
mmummmMMHml R B 2 SR
or SUbJECt area, 2 8312 &304 583016 5,000 0,004 148]14 519 [8 29.6
‘At least ten percent of pupils can
“be expected to progress satisfac-
torlly 1f they are permltted to
study independently and not be o |
hmhmMMWﬂun"‘ B N . S DR
Jmmmmm | {0 0,005 20805 62,54 1670 0015 185(15 5565 18,3
ALl any teacher can do is. 1den-
tify the Levels of pupils fn any
gMMWummwm | - | . - :
teach then from this base point, |2 83) 1 4.2 16 66,715 20,882  7.4]5 18515 55.6 |4 14.8
: | | . N s |
K¢ \
125
1 | )

, oA
. . i
. " e . .\
ERIC '
. A ‘
Ak uitext providea by Eic . , ' . .
. . I
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;;;s 7) Instructional media would appear to be.used according to.the
follow1ng order of frequency
Textbooks .:Models and Manipulatlve Materials
Workbooks . .. Audio Tapes
ITV, - '~ Video Tapes . -
Charts/Graphics . Instructional Films ) .

Filmstrips
8) l>§ie 20 provides a proflle of inconsistency; that\is,. the
| responses show’ rather strong agreement with all three state-
_ments even though the first and third statements represent

7
opposing points .of view.

Interpretations'of gotal high school teacher,groupsresponse?
1) Adopted textbooks provide.the principal'planning‘source for
' 1nstruction. |
2) The high school teachers seem to focus their instruction on
"having all pupils attempt to.learn the same information or-
skills, though ‘there seems to be some-acceptance of individual

A

. learning abilities. - o L

2

iv

; < . . -

i~ . o 3) Written lesson plans are ‘the rule in planning for instruction,'

' g.though there seems tq be little use.made of pupil records in

T - Cn

devising such lesson plans. -

.~

- - b)) Unllke the elementary teachers, the high school teachers appear
2 R to make little use of -sub- grouping in: the classroom. '

o _ ,.5) What sub grouplng there is would seem to be accomplished by

¢

con91dering the capability of students to study 1ndependently,
by ‘teacher dlagnosis of achievement, and according to the

"o lnterests of. pquls.-

©) The dally asslgnment ‘fol lowed by claSS discusS|on would .seem

’»

Lo :to be the piiucipal lnstructioual modcl emploved in-this 1thool.

i

.l_z'-'e ;' o i_'?“ ’.'.. '; 'laz(j : " h. f._f :;V"_,ﬂllibt?.-_?s
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’ 7) Instructional media Wwould appear to be used according to the -

.foliqwing frequency:

Textbooks
= S Charts/Graphlcs oL
\ ' Models or Mhnlpulative Materials
s Filmstrips
TEV-
Workbooks
" Films~ )
Audio Tapes ¥
Video Tapes

ES

a

8) There seems to be rather strong agreement with the sub-

division of subject-matter content into grade level

compartments.

[

DN

=~
A




| THE PROGRAM OF THE FORT GAY-THOMPSON SCHOOLS ;
Fort Gay High .School

A

‘What courses are offered9

According to standards published by the West Virginia Depart-

.:‘ment of Educationf’each secondary school in West Virginia shall offer

‘a minimum d} 26 units of course work inﬂthe senior high and those juniorb
ghigh schools which are affiliated with it. i rpg?ﬁlzs units are to‘be
distributed among eight fie1ds: (l)llahguage arts:'(Z) science,
(3) mathematics, (4) social studies, (5) foreign languages, (6) fine
arts, (7) practical arts, and (8) health and physicel education.
| Fort Gay High School readily fulfills these requirements,.offering con-
-.-siderably in.excess_of'26,units which are distributed among all eight
‘fields.' o oo | ' | oL . R T

C . ' The course offerings, classified*by fields, are as follows:

LANGUAGE ARTS

X 'Coursg Title .o S . 'No._ of Sectiomns .
. English (7th grade) 4 :
' English (8th grade) 5
English (9th grade) 3. .
English (10th grade) 3
... English (1lth grade) -3
) English (12th grade) - 3 _ -
Journalism (yearbook and newspaper) 2 i -
_Speech I . 1
" Broadcast-TV . ' i 1
Remedial Reading (7th grade) -3
' Remedial Reading (9th grade) 2
Remedial Reading (grades 7-12) , 2
Remedial Reading (grades 10-12) 2
Basic Education Reading (grades 7-8) 2
Basic Education Reading (9th grade) 1 -
Basic Education Reading (grades 10-11) 1 -
_ Basic Education Spelling and English (gr. 7-9) 1
> Basic Education English (9th.grade) 1 =

PR " Total Courses = 9 plus 4 remedial and
- 5 basic educ. courses
Total Sections = 40

*Secondary Schools Standards for Classification, 1966, Bureau of ;
Instruction and Curriculum, State Capitol .Charleston, West Virginia, P. 10

].&53

JRERT S
.



;,Coufse'Title . o - Number of Sectibﬁs

. -~ Science (7th grade)
. ; . Scieggé\é7-8th'grades) @

©  Science {8th grade) W

.- Basic Biology (9th grade) - N
‘Biology (10th grade)
Advanced Blology , b
. Physics - '
Chemistry

HHRWRRWHW -

Total Courses = 7 .
Total Sections = 15

MATHEMATICS

: Mathematics (7th grade)

'« 'Mathematics (7-8th grades)
Mathematics (8th grade)
Mathematics- (9th grade) = '
Mathematics (10th grade)
Algebra I "

Algebra~II

Plane Geometry

Advanced Mathematics .

Basic Ed. Math- (9th grade) -
Basac "Ed.Math (Grades 10, 11, 12)

HREHEFEFEFNDNODNDWRW

T ‘Total Courses = 8 plus 2 basic .
: : ed courses -
‘Tocal-Sections ='18

SOCIAL.STUDIES

Social Studies (7th grade)
American Studies I

American Studies II

. World. Cultures I :
West Va. History (8th grade)
Ba91c Ed.Amerlcan Studies I

HWWwWwWwWw

,._ﬂbtal Courses = 5 plus 1 basic
S ~ ed course .
Total Sections = 16°
" FOREIGN - LANGUAGES
Spanlsh (7th grade) L ' _‘.;ﬂ 1

Total Courses = 1
TotaL Sections =1

~

Q B L '.gg_' . 129




/-

FINE ARTS
Course Titie o _ Number of Sections
Art (7th grade) 1
Art I 3
o Art II 1
N Music Appreciation (8th grade) 3
Chorus ' 2
N Beginning Band 2 '
Band : 1 '
. __Individual Instructlon (instrumental) 3 .
| . L
” _ Total Courses.= 7 plus
J ’ individual instruction

Total Sections = 16

PRACTICAL ARTS
" Vocational Agriculture I
Vocational. Agrlculture II III
Farm Mechanics
Typing I . I
Typing II _ v
Shorthand I
Office Practice
General Business
_ Bookkeeping
. Business Law
- Metal Fabrication I
Metal Fabrication II
- Auto Mechanics I
~ Driver Education '
Basiq Ed Auto Mechanics (grades 10-12)
Basic Ed Building Maintenance (grades 10-12)
Basic Ed Furnitire Refinishing (9th grade)
-Basic Ed General Vocational Educ'(grades 7-8).
" Basic Ed Home Economics (grades 7-8) .
.. Basic Ed Home Economics I (9th grade)\_
. Basic Ed Home Economics II (grades 10-12)
Basic Ed Home Economics III (grades 10-12)

HFERENRERERFRSORRPRERRPRDENDWES -

. Total Courses = 14 plus ‘8 basic ed courses
Total Sections =_29

HEALTH AND PHYSICAL EDUCATION

Girls Phys Ed (7th grade)
Girls Phys Ed (8th grade)
"Girls Phys Ed (grade 9)
Girls Phys Ed
Boys Phys Ed (7th grade)
Boys Phys Ed (8th grade)
Boys Phys Ed (fth grade)
‘Boys Phys Ed ‘
°Zal Courses =,8
Total Sections = 12

WP WE s

i /
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To recapitulate, Fort Gay'High School offers 59 courses,

exclusive of four remedial reading courseg and 16 basic education
l
¢ourses, for a grand total of 79 The school s most extensive offerings

are in the fields of practical arts, language arts, and mathematics.. The

{
. /

least adequate array of courses is in the ‘area of foreign languages, where

only one course. in Spanish is available. Social studies and science
offerings are perhaps next—most in nzi& of expansion.

Actually, two units in fore1 languages are recommended by the

'*State for college-bound students., fn th1s respect, then, the Fort Gay
/

< ) o
curriculum is deficient. Required courses for college-bound students

.

in West Virginia high schools and the ‘number of units specified are:

English, 4; science, 2 mathemati? 23 soclal studies, 3; and health. and

“phys1ca1 education, 1.. Fort Gay ngh ?choolndoes indeed affora offerings o

sufficient to meet State standérds in @%ﬁ these required areas with one

‘poss1ble exception namely health and physical education. The school s

schedule of classes lists’ phésical education courses; however, no
' . / . ’

health courses or combinatién health/physicalleducation”courses are
. . o R . ".’__.. .
listed. This, therefore,fis one deficiency in course offerings--unless,.
o
possibly, ‘this requirement is circumvented legally via the inclusion of
-

\

/" e i

health instruction in- biology courses. This aspect of the curriculum,

then, in tandem with foreign languages, recommends itself.for further .
study and cons1deration. One caveat, however, it should be made explicit
that Fort Gay's deficiency in foreign language offerings constitutes only

a failure to meet State recommendations, 1t does not constitute a failure

to meet State requirement. Nevertheless, Fort Gay should be loath to
. B} _

fall short of State recommendations. ' .
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fcla8ses meeting five days per week are in session 265 minutes weekly,

98 - E; . v

“Efforts to meet the needs of the less academically able students

N

‘in grades'7—12 are in. ample evidence. For example, basic education

[

' courses &e available in reading, spelling, Engllsh mathematics, home

~,

economiJs, building maintenance,_furniture refinishing, auto mechanics;

, . . N i . . . i

:general vocational education, and American studies. ,Also, the existence
. . ‘ - . . .

a . A . ©

of remedial reading instruction for all:six secondary grades is'commendable,
One could’inquire, though, whether a commensurate effortrhas been made
to pro!ide acceleration and/or enrichment for thebacademically talented
students.h_Of'course, such courses as advanced biology and advanced o

mathematics are indicative of some accomplishmeht in this regard.

-~
PR

How is the school day gtructured?

i - oL Y

- At Fort -Gay High School," the typical class period is 53 minutes

1n length inclus1ve of time spent in passing between classes. 'Thus,

Y

providing more than the minimum 225 minutes-perfweek generallyurequired.

S

by the State. However, the.State requires'that'anfayerage of at- least

i:275 minutes per week be scheduled for laboratory courses and for such

‘courses as music, industrial arts, typewriting, homemaking and agriculture.*

Fort Gay High does not appear to provide the 275 minutes per week

required for some such courses.as typewriting, chemistry, physics,

o

.agriculture, ‘home economics, Jﬁ art. Specifica:lly,- Fort Gay falls

1

short'of’the minimum time allotment by'tenlminutes per week--eyen if one
includeshthe time spent pagsingwbetween~classes as part of the time
classes are‘in'éession;~ One,yould,'however, be remiss not to point out
that some courses, such as auto mechanics, for instance, are allotted

more than the typical 53 minutes per day at Fort Gay.

*0p. cit., .pA.' 12. .' 132 E : i

v .



)

~ : 99 \

’

At risk-of extending this report beyond its intended purpose--pamely,

. to provide baseline inforﬁation for future\evaluation'purposes, the options -
. ’ \C ' . .
~ which would appear to be available for dealing with certain problems at this -

. point in time are discussed briefly, the ‘options being regarded as "baseline
‘ . X . ~ ~ . ) .

L]

data" which may change in theﬂfuture. -

What optlons exist for schedule problems°

How, then, might Fort Gay High's daily schedule be modified to provide
\
the 275 minutes in session per week that the State requires for certain speci-

fied courses? One possible way would be to lengthen class periods by reduc-

ing the number of class periods in the day from seven to six. This, however,

-is not desirable, as it would surely tesult -in a reduction in the number :of

.

units (cdurses) offered--unless staff were‘increased appreciably.

Increasing the length of the .school day to provide longer class periods

'.appears to be one possible solutlon, for West Virgin1a 8, teachers can be as-

s1gned up to 6% hours per day of'classroom‘teaching, study hall, homeroom,~

or co-curricular activities. Since homeroom period begins at 8:26 a.m.,

/

seventh perlod ends as 3:18'p. m., and lunch period i% 27 minutes in duration,

Fort Gay High's faculty aré on duty six hours and 25 minutes per day, ex- »

[ Y -

" clusive of lunch perlod They are, therefore, already on duty 10 minutes

Y e

-per day more than the State permits. Yet since each teacher has a-53 minute

planning perlod, it would appear that faculty could be required to be on, duty
as: much as 43 additlonal m1nutes per day than is now the case. Unfortunately,.

the fact that some Eort Gay students commute long distances by. bus appears

to m1tigate against exLending the school day

Y

- " , . 7"”
In view of the preceding considerations, modular scheduling recom- .

mends‘itself as possibly the most feasible'solution. A suggestion.at this

_point is, that serious consideration be given _the advantages of addltlonal '

departures from the current 53-minute class periods at Fort Gay High School



w ()

~it being so clearly evident that certa1n courses lend themselves to class

periods of longer duration than_do other courses. Lecture and discussion -

periods, for example, do not generally need to be .so lengthy as laboratory

S

_periods.

) : N

" What geed for curricular revision exists°

It is an accepted fact that the curricula of America's schools are in
need of a constant, cyclical process of evaluation and-concomitant revision.“

Such reuision should -include periodic addition and deletion of courses and -

it‘Should‘likeﬁise-encompass frequent addition, deletion, and restructuring
of the content of all courses.
Fort Cay High School's curriculum is probably more in need of -the

latter aspect of revision. Particularly is this apparent when one becomes
cognizant that outlines of course content which have been prepared by local
staff are not commonly observed at Fort Gay High. (The-English department

i ’ ~

reportedly has_done some work in this area.) Hence, it is‘likely quite

~

.

tempting for the individual instructor to include that'content, and onlz 2

- that content, which is in the text adopted for that particular course without

due regard.for its relevancy.' Obv1ously, no one. textbook is likcly to be

suited in its entirety to a. given local. situation.« The problem appears to
[~

recommend that’ Fort Gay High‘s staff cooperatively develop syllab% for all

courses. Included in such syllabi should be appropriate course objectives

as well as outlines of suggested course content tailored specifically to

the local situation. o

T
N

What extra-class activities are -available for students? f“}:
3 ~— . R ot

Ideally, an integral: part of any school's curriculu@ is the various
’ 3 - : . . k ' N

extra-class aCtivities. Students at Fort Gay High School mﬁy avail themselVes.

\V\of more than 30 such act1vities. An enumeration of extra cf%ss offerings !

: afforded during the 1971 72 and 1972 73 school- years and the number’ of par

ticipants in each (by grade ‘level), as indicated by students self ¥§'Brts,

follows-\‘_, ' o 184
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101

LIST OF ACTIVITIES.

| , |'Seventh | Eighthy | | 1. . T
Activity ‘Grade Grade Freshman Sophomore <. "Junior Senior
Art-Club 8 21 10 11 6 6
Boy Scouts 4 3 2 3 2
Broadcast-Speechl4 A 1 - 14 13 . 14
Cheerleading | ~ 4 9 2 7 4 4
‘Chess Club . 4 4 6 3 . ; { ™3
\ E. : L 1% To1% 1% Y.
Ch S 14 18 14 ~ 29 .- - 13 - /18
F.F.A, 4 10 - 5 2 8
o .
Pral 7 1 2 7 5 8
\ .. . .o )
F.T.Al 4 - 5 4 “
Journalism 2 3 5 - 7 ] 11
- PR ' . 1% 2% °
Marchirg '\_Band' 20. 13 » 6 17 15 11
Pep Club ' . | 23 16 .| 14 22 9 10
Spanish Club | 5 o 8 5 3
BEDTIE B ) I 2% 1%
Stage Band = 4 1 5 13 5
Student'Counc| 5 7 4 - 5 .6 10°
Varsity Club | - 11 10 6 7 Y11 4
Woodworking 11 5 8 .6 9 2
4-H Club 22 5 4 1 1 6
Boys! Athletics 16 ; 6 5
Baseball "Club 2
Science.Club 4
Béta Club’
% I =
Freﬂéh’C%ub 2 1 3
Welding * , 1
Typing - 2
Auto Mechanic| . 1 1 1
Nat'l. Hopor
Society , iy 10. -
Majorette 1 1 -3 3
All-Area Band : 2
Queen: Cand. 2
Je. .Usher | s 3
Girls' Athletic ’ ’ :
teams - L] 13 : _
O __Observed only. ! ) 130
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. 5 /

. Of considerable import in ascertaining the adequacy of students'

‘extra-class involvement is the’ number of activities in which each individual

I\

- pupil is involved~*~At Fort Gay High the mean number of actithies in which -

’

-’seventh graders actively participate is 2. 2 while the average number of

.activities which they observe without participating is .3. Eighth grade

s

upils likewise actively participate in 2. 2 activities on the average, but

they observe only .l activities. Somewhat less involvement is apparent in

L3

the ninth grade where pupils actively participate in 2.0 activities and

“observe Zero activities on the average. Tenth graders.ostensibly show more

a

enthusiasm for extra?classqactivities'than do seventhy eighth and ninth'

. graders, although their means of 2.5 for active participation and .2 for

'observation are only slightly elevated Surprisingly, eleventh graders

show a regression in involvement with means of 2.1:and 2 for active par-
ticipation-and observation,brespectively. In accordance~withdone's in-
tuitive expectations{.the seniors, with;respective means of 3;4 and .1,
far surpass\their-nearest competitors;'the:sophomores, in-active par-

ticipation.

It should be noted that the comparisons just made are not on the

" basis of variations among the groups which demonstrate differences at

T
statigtically”i’/ificant levels. Whiie the differences may reasonably

be regarded as "straws in the wind," it should be admitted that they might

have occurred "by accident," The figures offered here are primarily for

.future comparisons to determine whether or not changes actually take place.

136
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REPORTS BY FORT GAY HIGH SCHOOL STUDENTS OF _THEIR PARTICIPATION l
IN EXTRA-CLASS ACTIVITIES

P o Grade 7
Number of Activities | Number -of Activities

"~ Student in which Student . | in which' Student was - Total Number of
Code No,| Actively Participated | Involved as Observer Activities
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Continded

.| Number of Activities | Number of Activities . )

Student . in which Student -’ | in which Student was-

Total Number of
Activities

Code No. | Actively Participated | Involved as Observer
. T
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| REPORTS'BY FORT GAY HIGH SCHOOL STUDENTS OF mg:m PARTIC 'PATION
_ | IN EXTRA-CLASS ACTIVITIES : -

l
T

o J' 'ﬁ;_prade 8
Number of chivities 1o
in vhich Stlant - | in which Stugent was | Total Number of."
Actlvely Participated | Involved as/Observer Activities

»Student
Code No.
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. 106
Continued ..
! ‘1 / 2 N R . -
‘ .| Number of Activities | Number of Activities | - B
' Student | in which StudeAt | in-whiéh Student was | 'Total Number of
- Code No. | Actively Participated | Involved as Observer - |- 'Activities L
Y8 -47 1 6 ' ' P R
-8 - 48 | 5 0 . o1 - 5
'8 - 49 L2 0 . _ 2" - ;
8 -s501 . .0 - 1 ' 1
‘8 -51.} ° Q- Lo Q0 T o . . ’
T 5 ) T3 — .
8 - 54 3 o = . ‘3
» 8 = 5% 2 0 2 -
_8 "“56 ~ 3 0 .'. . e o 3 . ]
- '8 - 57 1 ‘ . .0 S R | : \
) 8 -581} _5 - 0. R E 5 .
oo 8=-359. 4 . . 0 N Y S A
. _8 - 60 2 . ' 0 . . 2. . R
_B8 - 62"} b4 O s b 7z
-8 ~-63"1 ) _0 ? 5 "
_TUTALS 1 37 ~—7 AL —
I - :

(2]
\
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REPORTS BY FORT GAY HIGH SCHOOL STUDENTS OF THEIR PARTICIPATION
. IN EXTRA-CLASS ACTIVITIES

Grade 9

R : Number oanctivitié;_' Number ofWActivitieB _ _ ~
" -Student in which Student . | in which Student was Total Number of
Code No.| Actively Participated | Involved as Observer |. Activities
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Continued

T
Student |  in which Student , | in which Student was | Total Number of

Code No.| Actively Participated | Involved as Observer Activities .’
9 -47 1 .7 - - 0 S 7
. 9 - 48 4 * 0 4
9 - 49 } 1 ) - - 0 1
9 -~ 50 0 0 0
9 - 5] 1 0 D S !
9 - 52 1 ¢ 1
9 ~ 53 3 0 3
9 - 54 0 0 .0
9 - 55 0 0 0
~_9 - 54 1 2 3
9 - 57 - 2 o -0 2
9 - 58 2 0 2
9 - 59 10 ' : 10
MEANS 2.0 .0 2.2
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REPORTS BY FORT GAY HIGH SCHOOL STUDI
o ~ IN EXTRA-CLASS ACT]

‘ _ . , Grade. 10 = -

- | Number of\Activities | Number o:

Student | in which Student - in which

~ Code No, | Actively Participated Involved
‘10 -1 |- 2 . T
10 - 2 0 ¢
10 - 3 3 i
10 - 4 4 g

10 -5 6 1
10 -6 4 -0
0o -7 1 - 3
10 - 8 1 -0

- 10 -9 2 -0
10 - 10 3 0
20 - 11 0 0
10 - 12 5 0
10 - 13 3 0

' -] 1 0
10.- 15 o 0
210 - 16 2 0
10 - 17 vi 0
10 - 18 2 0
10 =197 6 Q
10 - 20 2 0
10 - 21 0 -0
A 10 - 22 3 - 3
‘10 -23]1 . - 1 )
‘ - 4 9
10 - 25 1 0
10 - 26 g ()
10 - 27 0 0

10 - 28 2 0

o 10 - 29 5 0
.10 - 30 2 0
‘10 - 31 3 0
210 - 32 4 )
10 - 33 2 0
10 - : 1 0
10 - 35 [ 2 0

. .10 - 36 1 0
S_10 - 37 3 2
10 - 38 4 i
10 = 39 4 )
10 - 4Q 1 1
10 - 41 5 \ 0

10 -.42 3 0

10 - 43 3 0
10 - 44 2 0
_10 - 45 S5 0.
10 -~ 46 4 ‘ .0

S C 118
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Jbserver . | Activities
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.
Student’

Code No.

Number . of Activities
in which Student

110
Continued

100 .

Numbefwéf Activitiéa
in which Student was

Involved as Observer

Total Nuﬁﬁer of
Activities

_10

- 47

Actively Participated

10

- 48

10

- 49

10

- 30

10

- 51

10

~ 52

A

10

- 23

_10

- 34

~

10

= 33

10

-~ 56

10
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10
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10

= 49

10

=~ 60

=

10
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’
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HIGH SCHOOL STUDENTS OF THEIR PARTICIPATION
EXTRA-CLASS ACTIVITIES '

o - Grade 11
| Number of Activit Number of Activities ~
Student | in which Student . in which Student was | Total Number of
Code No.| Actively Participated | Tnvolved as Observer |-+ Activities
11 -1 1 0 1
11 -2 0 \ 1 1
11 - 3 2 \ 0 L2
11 - 4 0 \N_. 0 .0
11 = 5§ 4 i \__ 0 4
11 - 6 1 N\ .0 1N
il - 7 1 A\ 0 1\ -
11 -8 1 N\ 1 2
11 -9 > 0 « - \0 0
11 - 10 b ” 1 7
. 11 - 11 ~ 4 0 4
11 = 12 -2 ) . 0 2
11 - 13 0 0 0
11 - 14 1 0 1 .
11 - 15 — 2 0 2
11 - 16 1 0 1
11 - 17 1 -0 1
11 = 18 2 e . 0 2
11 - 18 2 s .0 24 %
11 - 19 0 0 0
11 - 20 0. 1 -1
11 - 21 1 0 . o 1
o 11 - 22] 1 0 1.
11 - 23] 2 0] 2
11 =241\ 1 . 0 1
111 - 25] | 0 1 1
11 - 261 |° 2 0 2
11 - 27] | 4 ~ 0 A
11 - 28 / 3 2 5
11 - 291 / 1 > 0 1
11 - 30} ' 2 : 0 2
11 --31 1 0 ;1-
11 - 32 ° : ) 0 0
11 - 34 0 0 0
11 - 35 = 3 0 3
11 - 36 » 0 0 0
11 - 37|~ A 0 7
11 - 38 2 0 2
11 = 39 3N 0 -3
11 --40 7 0 7
11 - 41 3 - 0 3
11 - 42 6 0 6
11 - 43, 3 ” 0 3
11 - 44 4 1 5
11 - 45 4 1 S
11 - 46 2 1 "3
' <A ntinued .
) 140 .CO tinued
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Continued

N
Grade 11

- Number of Activities | Number of Activities
Student in which Student .in which Student was | Total Numbe
Code No. | Actively Participaged Involved| as QObserver Activitie
11 - 471" 1. B 0, - 1
11 - 48 1 0. 1
11 -.49 .1 ) 0! 1
11 - 50 4 i 0 4
11+~ 51 '3 0 -3
. 11 - 52 5 0 5
11 - 53 3 1 4
11 - 541 - 4 1. 5
11 - 55 2 1 3
11 - 56 3 0 3
11 - 57 1 1 2 -
11 - 58 1 0 - 1
11 - 59 5 0’ 5
11 - 60} - 2 - 1 3
11 - 61]: 1 0 : 1
11 - 621 2 . 0 . 2
- | 1 0 ‘ 1 .
iy . ,
MEANS 2.1 o2 2.3
— N
!I -
-\
\
1

o 146




‘113

-

REPORTS BY FORT GAY HIGH SCHOOL STUDENTS OF. THEIR' PARTICIPATION
IN EXTRA-CLASS ACTIVITIES

Number of Activities Number of Activities
Student in which Student in which Student was | Total Number of
Code No. | Actively Participated Involved as Observer Activities
12 - 1 - 4 _ . .0 : 4
12 -2 : 5 : "0 5
12 - 3 1 1 ‘2
12 - 4 - -7 0 7 -
12 - 5 8 1 - 9
12 - 6 10 0 10
12 - 7 14 0 14
12 -8 13 0 13
12 -9 yi 1 8
12 - 10 3 0 3
, 12 -11 7 0 7 ’
12 - 121 1 0 11
-12 - 13 4 2 6
-1 1 Q. 1
12 - 15 1 0 1
12 - 16 11 0 11 =
12 - 17 4 0 4
12 - 18 0 0 0
12 - 19 1 -0 1
12 - 201 _0 1 1
12 - 211 & 0 4
L 12 = 22 4 0 4
12 - 23 1 0 .1
P2 - 24 0 0 0
12 - 25 1 0 1
12 - 26 2 0 2
12 - 27 2 0 2
12 - 28 2 0 2
12 - 29 Q 0 0
12 - 30 —0 0 4
12 - 31 1 0. 1
12 - 32 2 0 2
212 - 33 1 0 i 1
12 - 34 0 0 - - 0
12 - 358 0 0 0
12 - 36 1 0 1
12 --37 2 0 . 2
12 - 38 0 0 0 ’
12 - 139 1 0 ‘1
12 = 40 1 ] 0 1
12 - 41 3 0 3
12 - 42 0 0 ' 0
12 - 43 2 0 2
12 - 44 4 0 4
12 =45 1 0 1
TOTALS 151 [ 57
MEANS 3.4 S .1 < © 3.5
o . . ' ' 147




.graders, 13 ninth graders, 9 tenth ﬁéaders, 8 eleventh graders, and
‘twelfth graders reported they were n ither active participants nor ob?j_

_servers of,aﬂ{jextra-class activities whatsoever.~

able times and places for meetings.

114 . ' s

Is ‘involvement wide or narrow? 0o

One could readily conclude from the mean figures on extra~

class partlc pation that Fort Gay High's students are adequately 1nvolved f

1n»extra-class activities. Unfortunately, closer scrutiny results in a v

'less optlmistic appralsal. It is the case that a few students, by par-

t1c1pat1ng in many activitles, tend to inflate the means. Of far more

serious concern should be the finding that 7 seventh graders, fh\eig:th

P N

RSN

.-

If a recommendation were to be made-concerning Fort Gay

High School's program of ext;a-class-activities at this point, it would
appear intensive efforts should be exerted to involve every student in at

least one (and preferably more) extra-class activity. These efforts

.especially need ‘to He'focused on eighth- and ninth-grade students.

Itywill be recalled that the mean number of activities in which ninth

\ ?

'gradFrs were actively involved (2 0) was the lowest of any grade, while

the 14 eighth graders and 13 ninth graders who were not involved in’ a
\

single activity indicated that these two grades had the greatest incidences

of non-involvement.

A second recommendation might be that more detailed guidelines

_ for extra-class activities now extant be formulated “Included in such

guldellnes might be the general goals, purposes, and anticipated scope
of each activity; the requirements (if any) for membership or participa-

tion on the part of the student; procedures to be adhered to 'in making )
budgets, raising funds to support activities, banklng funds, and expend-
ing monies; the extent and nature of guidance and/or control of members

and their activities to be exercised by faculty sponsors; and accept-

148 .
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Although the desideratum of 1007 partic1pation in extra-class

act1v1ties is not belng achieved at, Fort Gay High School the staff
and present administration are to be commended for their evident attempts

to provide a range of activitiésqso brqad as to pfovi4e something ap-

propriate for each student.

=

.
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Program of‘ThompsonvElementary School

Curriculum -

’

What courses are-taught at Thompson School7

-‘The follow1ng courses are- designated by the West Virginia Board N

of Education as required to’ be taught in all public elementary schools T

Arithmetic (K-8) -

Art -(X-8)

Language Arts
English " (3-8) : : ‘ o ,
Reading (K-8) = : ' o
Spelling (2-8) . S
Writing (1-8)— _ . ' _

Health (K-8) : . o

Science (K-8)

: or

Science-Health in Combination (K-8) . -

Music ‘(K- 8)~ ' ?-

Physical Educaﬁion (R-8) - L ‘

Social Studies (K 8) :

Additiomally, the following courses are designated as optional

subjects which may be taught in the elementary schools

Agriculture
Handicrafts

Household Arts

Modern Foreign Language
Applied Music

Scrutiny of the daily schedules of the Thompson Elementary

School teachers reveals that all subjects required by the State Board

...

are being taught with one possible exception, namely health. Only one teacher,
(; -

the fourth grade,_has specifically listed health on the daily schedule.

Hopefully, the other teachers are teaching science-health in coﬁbination,

as is permitted by the State while listing it on their regpective schedules

-as science.

. . . . /

.

;None oﬁ.the courses'the;State has designated as optional are .

heing taught at Thompson. Of particular concern,should be the absence

of instruction in‘instrumental:music_which is available to students at
*standards for ClassxficationJ Elementary Schools; West Virginia*

State Department of Educatlon, State Capitol, Charleston, West Virginia,
April 1972, p--&4.. T wlbO _

N .
« N .
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Fort - Gay Elementary who go to the high school building for this instruction.

Some provision should be" made for Thompson students to have access to 1n-
strumental instruction. '

A positive aspect of the curricular offerings at Thompson is a

basic education unit. Puplls in this unit generally have IQ's of 70

or below and are more than one year below expected grade level on achieve-
ment test scores. A further positive aspect of the curriculum is rémedial
instruction in reading and mathematics for all grades. Remedial reading
B is taught by a teacher who devotes the entire school-day.to this task.
Remedial nath instructidn is by the kfndergarten teacher who spends the
afternoons at this. task, as her kindergarten pupils' school day ends

»
at 12:30.p. m. L . “

'What {s the organizational pattern.at Thompson SChooll
Thompson's student body of 156 pupils' includesvhindergarten
through grade six. The self-contained classroom is thevbasic organiza-'
-tional plan for all grades. There is one section of each grade. Inso- ;
far as pupil-teacher ratio is concerned, this organizational pattern
. appears suitable for Thompson. The number of‘pupils.enrolled in each
grade during the spring‘semester of the. 1972-73 school year was as follows:

Kindergarten - 20 T _
- 22 o : ‘ -

Grade 1
Grade 2 -'24 }
Grade 3 - 20
Grade 4 - 15
\\ Grade 5 - 17
Grade 6 - 23

Basic Education - 15.

N . - 1561
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Art and vocal music instruction represent modifications of the

'self-contained classroom pattern of organizatioh, as do the remedial
. - . : . .
—

math and fead{ﬁg instruction mentioned pfeviously. :An itinerant art
; teacher visits Thompson one day per week, providing instruction at each

grade level. Art periods for the ﬁpper grades last one hour, while those .

t
/

"for the lower grades arehapproximateiy 46 -minutes in }eng;h. Vocal

rl

- - - ' - 3 3 v \' ) -
music instruction is by -a second itinerant teacher whosé schedule is

similar to that of the art teacher. - qu the fifth and sixth grades, two
visiting.teaqhers'cbnduct physical education classes on Friday. The
‘absencé of a gymnasium must sureiy hamper instructidn in physical educa- .

tion when weather conditions are unfavorable.

The principal ap,Thompsoﬁ reports that‘teachers“do practice

1}

intra-class groupiug to better tailor instruction to the needs of the

puﬁils. Especially is this true in math and rea&ing.

P
Twq aides are a

What -curriculum puides exist? T\

"
~

Writteﬁ'courseé‘df study prébaged by ‘local personnel do not

exist; only such materials\of this naturé*as are furnished by various .

book compaﬁies are available. Thompsod”does-héVe\a very idealistic,

written school philosophy, and-‘teachers are réquire&itb prepare daily
lesson plans. o ' \\

\

What extra-class activities are avaiiéble?

- The extra-class prdgram appears to be one of the weakest aspects

T e

bf;the curriculum at Thompson School. Only\?ne sqqh activity, the 4-H

\
Club, is afforded students. - \\

162
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‘Program of Fort Gay Elementary School

Curriculum

(hhat courses are offered?

The subjects taught at Fort Gay Elementafy are, of course,

.- essentially the same.as those at Thompson Elementary. Health, . however,

) . [ ; * :' . ¢
is listed on the daily schedules of more than half the teachers in contrast
"to’ only one at Thompson Elementary.

The following subjects are taught at each grade level:

) i

Arithmetic -
Art ' ‘ . o -
Language Arts -
English >
Reading
Writing
Spelling .
Science . o !
Music (Vocal) ) e o
Physical Education :
Social Studies . -

Additionally, Fort Gay Eleméntary'studedts have -access to in-
struction in instrumental music for which they may gg to Fort Gay High

School, A ba51c education unit, remedial instruction in math and read

N

ing at all grade levels, and speech therapy are available.

. i,
What is the Organizatidnal uattefn?
7 =

quthay Elementary's student body is‘composéd of grades K-6.

. There are 41 pupils in kindergarten. These pupils are instructed by

one teacher with the assistance of two aides. The first grade,with 75

pupils, is divided into three sections of 24, 24, and 27 pupils respectively.

The second grade's 68 pupils are in two:sections of 34 pupils each.:
Fifty—Six third-grade pupils are diVided into two sections of 28 each.
In the fourth grade, there is one section of 26 pupils and one section

of 28 pupils, making a total of 54. There are three sections of fifth

153
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graders, composed of 23, 24; and 24 students each. Two sections with
memberships of 25 and 2?.conﬁrise the sixth grade. The pupil/teacher
rati% of 34:lin the second grade is a bit high.

At each grade level, except the fifth, the organizational

pattern is essentially the self-contained classroom with art and
i
. . .

vocal music being taught by 1rinerant teachers. Also, students are -
taken from the regular classrooms for instruction by the iemedlal
reading and .math teachers and for Speech therapy. |

The fifth grade is departmentalized One instructcr teaches
language arts, a second science and spelling, and the third mathematir;.

and social studies.

- What extra-class activities are available?

C -

¥ : . :
Extra-class activities afforded Fort Gay Elementary's students . -
are 4-H Club, West-Virginia Club (grades 5-6), and Boy'Scouts. The
scouts meet at the high school and this activity is supervised by a

lhlgh school faculty member. -

154
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Guidance Services for Elementary Schools

Guidance services are an integral part of the curriculum of the
e

Fort Gay High School - Counselors are available to provide_all basic

guidance\services with particular emphasis on, educational and vocational
. . : A . '

planning.

A

At the elementary level, the responsibility for guidance services -

rests with the principals and teachers of the schools. * If the services

\

-+, and resources of the central office staff are properly utilized by the

¢

principals‘and.teachers, the»elementary schools can_have§a comprehensive

) o . ) . . . . . . /
‘guidance program. For instance, the central office can provide the '

. folloving services:* . ) L -
1) Jbrganization'and supervision of the State-County Testing program.
2) Organization and supervision of the County Testing program.
3) Provision and}or administration of special tests. ’ | /
4) Supervision or administration.of allcspecial aptitude tests.
5) Scoring of- test results. ‘ | “
-'6): Evaluation of test results. )
D Referral services (psychological, physical welfare)
.8) 'Assistance in providing transitional services (orientation dav)
9) Assistance as neededvin placement services. i - L
10) Provide group counseling. -
/ 11) Provide educational and occupational information..
| 125 Research and statistical services..

15
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A\

' SCHOOL PLANT

The primary<purpose'of a school plant is to provide housing
within which educational programs can be conducted.' C(nceptually,
school buildings should link educational and human objectives with

shelter and services into a.coherent effect. Of course, it is also

’

“desirable that the buiIdings be as safe, comfortable, and attractive

as‘possible. In assessing the sc¢hool plants of the Fort Gay-Thompson-'

areas, the study team followed criteria that considered site locatién °
and development, sanitary facilities, bnilding construction, classroom.
space; special roons;»supportive facilities,_and health and safety

~

' features as well as general adaptahility to'the educational programs.
No attempt was made by the studv team to compare facilities with

other schools within Wayne County. Rather, the concern of the team
o ’ 3 -7

was whether adequate school plants’were'being provided to meet the
educational’ needs of the students. " The follewing déScription§ of the

school buildings of the Fort Gay- Thompson area are brief abstracts
n 7 "o (
taken from data collectnd by on- 91te inspections. '

Fort'Gay High School _ . ‘

- - N
- . . A

Fort Gay High School houses grades 7'through 12, Total en-
rollment as of the end of school year' 1972-73 was 540. o

“Site ‘ . "
The main school buildings are located on a site of about.one

acre. The school faces .g@ main traffic artery and is adjacent to a
secondary street. Students cross this secondary streét when moving

from the.main"building‘to either the gymnasium or art building. The

S 156 -
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front lawn is grass-covered, but areas between the buildings are not.
. There are a few low places where water collects. Nine.additional acres,

including a football field with bleachers, are located nearby.

K . ~.

\
]

Main Building

This two-story structure:was\built in 1931 The exterior walls
" of the building are of brick, and the interior walls are of solid masonry
.with ceramic brick overlays in the: halls. The hall 'floors are concrete
.and the classroom floors wooden. The ceilings are plaster covered.
Interiox stairs (located in the center of the building) are made of

.~

concrete, with metal edges on each step.' At each end’ of "the building,

’

an exterior metal stairwayjiszprovidedy{ Exterior double doors are pro- )
vided with safety glass and inside panic hardware. The classroom doors.
are wooden with a small glass panel, open outward and are inset 20

. inches. The flat roof is built up of fire resistant materials. Ehe
llghtlng is both flUOrescent and incandescent. Some of the rooms with
1ncandescent lighting measured as low as five foot-candles._ Only two :

: restrooms, one for. the boys and oneé foréthe.glrls, are. prov1ded.. A'
'cold water fountain, with one bubbler,is found on both the first and
_second floors. A gas- fired furnace, located centrally, heats the building.
The water supply and the sewage disposal are connected to the city
lsystem.. In case of fire, two water hoses (connected to large splgots)
are provided on each floor. A stored pressure fire extinguisher is
located on the first floor, and'a chemical fire.extinguisher is.found on
the second.floor.- Anfefectric fire alarm systemlls provided. 8y virtue
of both the outside and the_inside walls being nmsonry;.and the class-

\

room floors being‘wooden, a "chimney effect' could.be.produced during a

157
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-fire. That is, drafts would be created which would-flow from the halls

- ~

- _'to the classroom windows,’produq}ng rapid burning of the wooden floors.

Located on the first floor of the building are 6 classrooms,
boys' and \girls' restrooms, the administrative ofifices, and a“gym with a
. . ] .. . E , , . " ii*

" stage that is no lonéer put to use. On the second floor are 9 o

dlassrooms;=a;1ibrafy, a éﬁidance office, and 2 teacher lounges.. .
. . ) \ :

Gymnasium o R . T ..

. , \ - . ; '

This phy§iqa1 education fﬁcility was cgnstruct~d'in 1967." The .

A

exterior walls of the building are of concrete blocks WLgélparts

of ﬁhe’bdiiding overlaid with mason stone for increaged esthétic appeal.

t

' The inside walls -are also of con:rete blocks. The stairw?y 1eading'fr0m

the gymmasium to the classroom is of metal., Those leadiné'to the

‘dressing rooms are of concrete. The éeiliﬁg and roof aré built up of -

fire-resistant materials. ‘The window frames are metal, and windows
are tinted. There are 4 exits, each having double doars with inside

, ' . . L
“panic hardware. The gymmasium floor measures approx&ma;ely 7,268 square.

feet, The pdll-ou; bledchers will seat apprdximafély‘goo spectators.

" There is only one storage room, measuring about 72 square feet. The

buiiding is heated by a gas burning furnace. The &aﬁer éuppli and sewage

disposal systems are connegtgqjto the city‘éistem. ”Ipe;e is an eleétric_
fire 5iarm system. There is one water fountain in tﬁe-gymnasium. The
boys' dressing facility coﬁtains a 64fsquare-fo§t commupity shower room
With 9 sho&er heads. The restroom contdins three lavatories, two
urinals, and one water closet. Two hun@red-aqd eighty seven lockers

are prévideduin a room with 495 square feet 6f‘$péce. Thé-dreésing
facility forvthe~gi;1$ is comparable. The 8642$quare-foot classroom

above;the lobby is ﬁséd for. classes.

158 | -
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Other Buildings .
Thehiﬁdustrial arts, vocational agriculture, and band buiIdings

have exterior“and interior walls of concrete blocks, dry wall ceilings,

. \ v

and concrete floors.

>

The' art building has been converted frém a residence.

4
J

It is a wdbden'fra&e building with'wobdén floors and é;shingle roof.

Conclusions
The hodge-Podgé‘assortment of buildings comprising the Fort Gay

High School facility presents an eXt:émely poor environmen; for a modern,
,bighﬁquality, hiéh school program. | ;
The abSencé of a éaféteri;, a téq—sﬁall library, inadequate
tpiiet“and lavatory facilities, ina&equéte lighting in some rooﬁs,
inadequgte sp;ce for eqﬁipment stbrage‘(especialiy in tﬁe science and
art féoms) and the o?é&éli general appearance of the Buildiﬁgs are
obvipus.weaknésses of thé facility. Tﬁe absentce of any biacktop'for

" walks or play areas is notable.

v
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Approximate Sq. Ft Total Capacity @
No. of Rooms Per Room 25 Sq. Ft. .per Pupil
8 550
2 : 616
1 594 |
l . . " \. - N 572 - N . .-
. - . — ‘
l ) i . ! 374 S . - ~
1 o _ 356
301
. . ‘ -
SPECIAL ROOMS P g
.Indust..Arté @ ' ;
100 Sq. Ft. per Pupil ’ 18
Home Ec. @ 30 Sq. Ft. L o .
Per Pupil ' e . T 18 '
Band @ 20 Sq. Ft. a
Per Pupil - . / 50
Library @ 25 Sq. Ft. > ; o
Per Pupil . J o 38
Vo. Ag. Building @ : ./ :
100 Sq. Ft. Per Pupil '. /o : 13
Art Building @ 40 Sq. Ft. L -
Per Pupil : / - | . 46
R \ g
Health Room @ 25 Sqr Ft. . :
Per. Pupil : e 36

pecial rooms include one teachers' lounge, one gymna51um, an
sium which is v1rtually unused, and an administrative suite.

‘v

Other ,
old g

capacity based on the above data is 520. The total
540. '
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Fort Gay Elementary

Fort Gay Elementary houses grades K-6. Total enrollment .as
!

.of the end of school year 1972-73 waé*éBl.

Site

o

The main building; annex, and cafeteria are built upon a large

—

hill, The terrain in front of the main bﬁilding slopeé.steeﬁiy, and

?
-

"a hexagonal classroom structure is located at the bottom (concrete
oyt . ) . . -
[ . ‘
steps are provided for ascending or descending the slope). The site

2 [

consists of about three acres, and has not been well landscaped. The
general school area is free from traffic. Soge students have to
walk to Ehe high school (approximately 100 yards) to catch the school -

~

bus.

/Main Building '

Thi§ three-story -structure was constructed in 1927. The outside-

EXN

walls afe of brick veneer ang the inside walls are of §blid mason}y.w ‘ N
The hall and stairway céiliné; are of masonry, and the classroom éeilingép
are of\shee:rbck. The roof is built up.of‘fire resistant materials.
Stairway is of concrete. The stairway landing'pn the secdnd'floor‘is
the hallway, into which the dooré from the"staifwé& opéﬁ,.a pdtentially_\‘
hézaf&ous_arrangement in ti&es of paﬁic. The-floors of classrobms and.hélls
are ﬁoodeh. ihe-Window fraﬁesvare metal, .Restroom éaéilitiesyare only

. on the first flqer A drinking fountain with two bubblers is provided
on eacﬁ fiobr. The water supply is connected to'the city‘system%>

Electrical outlets are adequate. Each room is equipped with its own

individual gas heating unit. 'The_lighting is fluorescent and measured

y o | 161'
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“from i5:t0'35 foot-candles. Oﬁly natu?al light is ﬁ}ovided i& the
stgir&ayl The f#re,alarm‘system is electric, and a sqda-acid fire
extiﬁépisher is .found on each floor. A fire escape stéitway is l;caﬁed
at ‘the rear of the building._ ' |

f Thé firgt floor of'the building contains the boys' and’girls'
rest rooms, an auditorium, the EPDA éfficés, and one clgésroom. The
"Sedbéd‘flddrﬂEdﬁ§{§E§”6fMéﬁméff”éﬁﬁﬁﬁ“fﬁa”classrooms;“a Special edu€a-
tion classroom, and a qéachers' louﬁges ‘Three-ciassrooms, the ad-

s

" ministrative office, and a remedial reading room are located on ﬁhe -
. ° ! \

third floor.

Annex '

, p _
- The original portion of this single-story structure was built

in 1955. Two additional classrooms were added in 1958. The exterior .

~
by

walls are of brick veneer and the inside walls are all concrete block.
An 8 foot-wide hallway runs the length of the building, with an exit
at each end. These doﬁble-exit:doprs are made of wobd and .have

.paﬁic'hardware.‘ The ceilings are of corrugated metal.. Floors are tile

’
\

ovér.cbncrefe.f;The window frames are mgtal; Classroomudoérs are %édden_
with ééfety-glas‘é-.pgnel_s.1 The doofs bpen'oufward and ;re inset 28 inches.
The heét‘in'the origina%qu;tion-of'the building is furnished by a gas

. burning furnace. Additional two rooms have individual gas ﬁeafing

units. The lighting-is'incandgsceht.ﬁnd measured from 10-20 foot-

candléé in the classrooms aﬁd as low as 5 féot-candles in.the hall.
Adequate restroém'faciiitieé é;e provided, and each r0om cudtaiﬁS'a :

drinking fountain and a wash basin. The fire-aiarm'system is electric,

162
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and;etored pressuxe fire extinguishers are found toward the ends of"

the halls.

_Hexagonal Pod

" This hexagonal pod is the firat portion of_a:proposed_open—
concept elementary échool. Future plans call for additional pods and g ‘
;gegg;eriaﬂto:be added: The present pod was constructed in 1972. The

outside'yalls.are of hrick Yeneer. iWithin, there are no walls separat-

ing theﬂclassroomfunits; (At theltime of‘inspection, teachérs had

closed off the classrooms by means of sliding partitions and were not 3

applying the open concept) The floorp are of ,tile over concrete, and

the ceilings are Of.accoustical tile. ihe‘roof is constrﬁcteﬁ of built-t
: , P

up fire~{Zsistant.materials. Each teaching Fnitﬁhas two,doors leadingb . \

to the outside. :Theae doorecare metallframed nith'glass~panels. Thege

- panels are not of safet}" glass. The lighting is fluo.rscent. and measured '

40 foot—candles. The fire alarm system is electric. There is a.waterl

fire extinguisher located in each teach1ng unit.. There are-no windowé.l

-

,Heat and air conditioning are furnished by indlvidual roof top unlts.
. . :
There are. two restrooms in the building. Two teaching units.share

N

. restréom:gacilities, which cOnsist of a water closet and a lavatory.
A drinking fountain is in each teaching unit.

K . \ a ) 4 )
Cafeteria Building L i ‘

This one-room structure was built in 1954. Both inside and
“outside walls are of concrete blocks. The floor is tile; The roof is

B . : . \\ . I}.

covered with asphalt shingles. The dining equipment within can be folded

up and stored along the walls. Adequate kitchen equipment’is furnished.
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Conclusions
The school facility consists of a hodge-podge of|buildings.
The 2 newest buildings, the annex and the hexagonal pod, rre adequate

‘ \
structures, but students in the hexagonai pod have to walk approximatel& ,

100 yards to get to the cafeteria. 7 L,
. The main building, constructed in 1927, is totally ihad%quate,
and should be replaced as ébon as pqséible. Also, blacktop areas for

walks, play or parking are entirely lacking. ~

t ‘ R
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FORT GAY FLEMENTARY SCHOOL

 BLANT CAPACITY
———e e e " -\  )
L Approximate Total CapEEEty | T E fRelationship,En-
Yo, of Rooms Sq. Ft. per @ 30 Sq. Ft. per | Total : V| rollment to
" | Room__ Pupil Capacity Enrollment | | Capacity
4 780 26 104 1o ! +
5 728 2% 120 143 12
| 700 % 2 Ly 7
| \ | | |
3 748 5. 75 75 0
_ ' \
] 682 2 | n % +1
N ‘ -
SPECTAL ROOMS \
o Loe
Art at 40 Sq. ‘ | -
" Ft, per pupil | 682 17 17 -17 o
Special Ed, at 30 | SN o
Sq. Ft. per pupil] 210 1 14 +7
Kindergarten at 40
Sq. Ft..per pupil| 728 18 20 + 2
Kindergarten at. 40 | -
| S5q. Ft. per pupil| 748 19 A +2
Remedial Reading | 210 ] - -7
0TALS " Al i1 17
. .
1[ 166
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. f Thompson Elementary

Thompson Elementary -houses grades K throug

6. Total enroll-

2

The three-acre site 1s located on/? se;ondar& paved road, free
. / .
from any intersections and away from h:zzy traffic.. The general terrain

- . ) . . ,
of the site slopes gradually, which allows adequate drainage. Most of

the site is covered with grass which wears thin in winter and produceg//f///

‘

a cleaning problem in wet weather. However, a grave parking lot

has been provided for the staff and\ViEIEg;;TﬂI\*”’~‘\*‘\~»v

Main Bui;ding ;

~

This one-story structure was built in 1957. Both. the exterior
and iﬁterior walls are of concrete blocks. The floors throughout are
of concrete with tile ovérlays. Ceilings are wooden. Thé flat roof
. ) :

'is covered with tar anq gravel. The Foofs_to the restrooms opgn_inward,
- with_the boys' restrooﬁ coﬁtafning th>ée urinals, fwofwater closets,

and two lavatories, and the girls' restro;m co#;aining five water closeté

an& two iavatories. “The 8 foot-wide halls contain 2 drinking fountains,

each with 2—5ubblers. The entrance and exit doors are wooden Wiﬁh.glass
'..panels and swing oﬁtward. They have paﬁic bars but safety glass is

nat ﬁrovided. The wooden cléssrbom doors are insét two feet and open

.outwade Inéide-the élaserOms,_oné entire side is~éovered by windows

‘having ﬁetal frames and opening inward. Tﬁe ligﬁtiug is_iﬁcandescgnt

and measures from 17 to 25 foot-candles. The kitchen is'lérge, con-

. taining all the necessary equipment, and has an outside exit. There

is no cafeteria (ah'allkpurpose room has been converted into clap#rooms).
167
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'septic tank.

‘" . - 133
The pupils carry theiémlunches.frém the kitchen back to their rooms.
A small t;achefé' lbunge céntéining'; lavatory and water closét is
located between the béys' and girls' restooms. The fire alarm is

electric. At each end of the hall a stored pressure fire extingu§sher,

- mounted 10 inches from the floor, is provided. The building is heated

by a furnace which is coal fed, located in the middie of the building.

The water supply is from a drilled well, and sewage disposal is to a

_The building contains 6 classrooms, a remedial reading room,
an administrative office, 2 restrooms, a teachers®' lounge, a kitchen,

and a combined custodial and furnace room.

Kindergarten and Special- Education Building

These two one-room prefabricated structures, built in 1972, and

.

located a few yards from the main building, are of wood. The ceilings
‘are plaster covered. They have tile floors, énd the roof is covered

with asphalt shingles. There are no windoés,maé“air conditioning is

pgovided. ‘The buildingsware heated electrically. Within each building

there is both a dry—chemidaf and "¥fored-pressure fire extinguisher,
Each has an automatic fire alarm system. A door is located in the front

and the back of the building. Each door contains large glass ﬁanels

which are not of safety glass. Each room has two water faucets, a
drinking fountain, and a restroom with one water closet. The lighting

is fluorescent aﬁd ?easured'GO foot-candles.
i ) 1

- Conclusions

These buildings are in good,cbndition and may be considered adequate
for housing a tréditional elementary school program. However, the absence
N | i
of a cafeteria and gym (or an all-purpose room) limits programs which might

be developed. Also, blacktop areas for walks, play, or parking are notably

lackihg‘f - . 168



* THOKPSON ELEMENTARY SCHOOL
PLANT CAPACITY

L | \ . \ »
s o . S —
' | Approximate Total Capacity : N Relationship
- Sq. Ft. per | @30 Sq. Bt, per | Total » L Enrollment to
No. of Rooms Room __ Pupil -1 Capacity Enrollment Capacity
4 £ M ) 1 IR S NP R
y 768 1w 52| R Y
- , \ S )
SPECTAL ROOKS :.
|
Kindergarten @ | | | -
40 ch Ft. i ' i ' ' .
* per pupil 784 0 ‘ 200 . N, 0
Besic Bdue, € | | o e "
308q Pt . ' 4
per pupil ’ 784 ' , 26 26 : 18 =]l
Remedial Reading G | | o .
30 8q. Ft. | 1o o o
{ per. pupil 216 7 ¥ ] R LY | |
T0TALS '- | s 6 |-
¢ . , S
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SCHOOL BUS TRAMSPORTATION OF FORT GAY-
- THOMPSON SCHOOLS--Spring 1973

‘
3

\ " Nine schooi bdseé’éerve the .Fort Gay—Tﬁ9@psoﬁ schools. The buses
are- owned and,operated by the Wayne County Boar& of Eduéatioﬁﬂ -Bus routes
énd-stdps are not mapped.or wri;tén by the board of education. E#ch driver
can change his sfops as the situatibn‘demands. .in.. *

Jhe;drivers are members of a union and are émp}oyed b§ fﬁe board
of education fuil time. Théy are required to wear uniforms. Twelve hours
ofiin-sefvice traininé_is giQen each driver prior to ﬁis assuming cém;
plete responsibility as a driver. The board of educationvdoés'hot make de-

cisions which determine whether or not the buses will run on snow

&ays: Thig responsibility is delegated Eo the individual drivers. If

3

- the driver thinks that it is safe to run the bus, he does so} if he

‘thinks that it is ‘too dangerous, the bus does not run.” A large méinten-,‘

ance ' garage is'operated-by.thé Wayne Codﬁty Board of Education, and
it appears ‘that the buses are kept in good -safety condition. The averaée

life span of a bus is ten years.

The bus driver has the same authority on his bus as has a’

classroom teacher in his classroom. Pupils who cTeate severe

discipline problems are referred to the principal of the school that

they attend. There is a copy of rules and regulations posted in each

bus, and at the beginning of ‘the school year a copy is sent to the

- parents 6f each pupil.

The miles traveled by each bus varies from about 40 miles per

‘day up fo about 80 miles per day (Table I). Some buses\make'only one

tr}p/ while others make two and three. The earliest that a pupil ig

"picked up is 6:30 a.m. This éame pupil does not~arrive home until

4:45:p...m. . ' 171 '
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A survey of pupils shows that the most prevalent time span
from boarding the/hus.to beginning class was between 60 and 79 minutes.
(Figure I). This was true for all three _schools, Seven percent of
those riding the bus to Thompson Elementary have a time span from
boarding the bus to beginning class of 110 to 120 minutes, as compared
to four percent for Fort Gay High pupils and six percent for Fort .
Gay Elementary pupils. It was also found that Fort way Elementary pupils
arrivedlmmm soonerthan did those of Fort Gay High School or- Thompson
Elementary (Figure II). Eighty eight percent of the Fort Gay Elementary A
.School pupils. have a lee span from leaving school by bus to arriving
~'home of 45 minutes or less, as compared to 61 percent of those attend-

o

_ing Thompson Elementary, and 70 percent of Fort Gay High School

! |

- -~

pupils.
The Wayne County Board of Education policy for transporting
kindergarten pupils is as follows - If the pupil attends the morqing

session, he’ rides the school bus with the regular pupils in the morning,
- . L ~ "
and a bus makes a special run at noon, transporting the kindergarten
& : : o
pupils home from the morning session, and‘then transporting other

kindergarten pupils to the school for the afternoon segsion. ‘Those at-

tending the afternoon session then ride the regular schod in the

aftermoon. However, due to.enrollment and isolation, no special bus
is provided for the kindergarten pupllS at Thompson and Fort Gay
Elementary schools. These pupils attend the morning session and are
then put under the direction of a teacher's aide for the afternoon;

They then ride the regular school bus with other students in the after-

noon.
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. FIGURE 1~-TTHE SPAN FROM BORDING THE BUS 20 BEGIWNING CIASS
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""" MILES TRAVELED PER BUS AND NUMBER OF PASSENGERS CARRIED
N o Miles Traveled {Number of | Number of Number of

_ . _ Per Month Type A% - . Type B ' Ty¥pe €
Bus Number | Capacity {(March) Passengers Pdssengers ' Passengers Total
31. 66 g28 | ..110 . 0 ) 112
o , . 2 trips - : \

5 60 1642 82 L0 / \2 84
o // - - . T '5 l :
36/ 66 1050 .~ " - 137" % ' 141~

/s ; : ,

// ) ) © 3 trips i ; o K o
e . oo . \, .
‘16 60 ©.o910 1,1/3/\ : 0 | "2, 115
AR 66 . | 137 7 | 107 18 \ 1 .o X S 125

' R I . 2 trips S ! -
12 .- 66 "1325 63 21 / o S 85
- *Type A passenger = Pupil riding bus more, than 1 mile. .
"B Passenger - Pupil riding bus less than 1 mile
C Adult employee : S ' .
. ¥+ Data for three buses were not available.
./ . l'. )
: \
/ ™\
!
. .//
' /

¢
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